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Welcome to The Classroom-Based Performance Assessment (CBPA) Sample Tasks
for the Arts Exemplar papers booklet. These tasks are part of the Washington Classroom-
Based Performance Assessment System (WCBPA) at the Office of Superintendent of Public
Instruction (OSPI).
Performance Assessments require students to construct their own answers in some
method and form of creating, performing, and responding to the assessment task and
expectations. The sample tasks and supplemental materials included in this booklet were
selected from 60 tasks developed by the Arts Assessment Leadership Team (AALT) from
January 2002 to October 2004. These tasks have been developed for the four arts disciplines
of dance, music, theatre, and visual arts at each of the benchmark levels of Grades 5, 8, and
10 (high school).

These CBPA Arts tasks were piloted across Washington State in remote, rural, suburban,
and urban school districts in all nine Educational Service Districts in November and 
December 2004. The resulting student samples went through Rangefinding where student
samples were selected for the Exemplar Sets from over 150,000 samples during January
2005.

The purpose of this student sample assessment task is four-fold. The CBPA student samples
do the following:

1. Inform teachers immediately if students know and are able to do what is
expected of them to demonstrate their understanding at the benchmark;

2. Inform teachers regarding their instruction, i.e., strengths, weaknesses, and
gaps to be addressed;

3. Enhance and become a part of instruction and a tool to measure if learning has
occurred and how well; and

4. Model high quality classroom-based performance assessments by including:
a. Directions for Administration,
b. rubrics for scoring, and
c. exemplars as samples for future development in classrooms and districts.

In order to assist you in your efforts in understanding and using these tasks, please do not
hesitate to access our Website at www.k12.wa.us/CurriculumInstruct/arts for contact
information and sample tasks for viewing. We believe that these arts CBPAs will inform,
teach, inspire, and promote arts education in each and every classroom, school, and district
that has the incentive and vision to use them. We welcome your feedback, and look forward to
your participation as leaders in your district and participants in our statewide efforts to
promote, implement, and measure arts instruction in Washington State for all learners.

Most Sincerely,

Greg Hall AnnRené Joseph
Assistant Superintendent, Program Supervisor, The Arts
Assessment and Research Curriculum, Instruction, Assessment

ajoseph@ospi.wednet.edu



Grade 5

Visual Arts

One of a Kind Shoe (2005)



4

Directions for Administering the 
Washington Classroom-Based Performance Assessment (WCBPA)

Arts Performance Assessment
Grade 5 Visual Arts
One of a Kind Shoe

Introduction

This document contains information essential to the administration of the Washington
Classroom-Based Performance Assessment (WCBPA) Arts Performance Assessment of Visual
Arts, Grade 5, One of a Kind Shoe. Prior to administration, all students should have
received instruction in the skills and concepts being assessed. Please read this information
carefully before administering the performance assessment.

Test Administration Expectations

• This assessment item is to be incorporated into classroom instruction.
• This assessment item is to be administered in a safe, appropriately supervised 

environment following district policy and procedures.
• Accommodations based upon student IEP or 504 plan determine the administration 

of this assessment.

Description of the Performance Assessment

Students taking this performance assessment will respond to a performance task and to a
series of short-answer questions.

• Performance tasks ask the students to individually create and perform a solo 
performance based on the criteria outlined in the task. All performances must be 
collected to facilitate scoring and to document each student’s performance.

• Short-answer questions ask the students to supply a response that may be written (in
the form of words and/or pictures/diagrams) or verbal. All verbal responses must be 
recorded to facilitate scoring and to document each student’s performance.

• Response sheets are provided for student work. All written work must be completed 
on these student response sheets.
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Materials and Resources

Teachers will need the following materials and resources to complete this performance
assessment:

• classroom set of reproduced tasks, including the glossary of terms,
• classroom set of reproduced student response sheets,
• a student’s sports shoe,
• pencils and erasers,
• one 9 x 12 sheet of newsprint per student for sketch,
• one 9 x 12 sheet of white drawing paper per student,
• one piece of newsprint per student to prevent smearing of pencil, and
• video recorder and tape.

Teacher Preparation Guidelines

• This assessment is a solo/individual performance.
• Reproduce a classroom set of student task directions, glossary of terms, and student

response sheets found in the Student Task Booklet.
• Ask students to wear sports shoes to class the day of the task. Be sensitive to student

needs. If necessary, students can use the second shoe of a classmate.
• Students should place their shoe on their desktop in a side view position.
• As an option to a written response, video or audio recording may be used at the

teacher’s discretion. Students being recorded need to be coached to face the recording
device when responding. Students must have a copy of the response sheet when being
recorded.

• Video setup needs to be in a defined space so the performer can be seen at all times.
• The students must have a copy of the response sheet when responding on the video.
• Students may dictate response sheet answers for the teachers to scribe.
• The teachers role during taping is to read questions. Students may use resources

that are visible in the testing classroom, but the teacher may not prompt or coach
students during the assessment.

• Students should be prompted to clearly say their name/number and their current
grade level into the recording device before they begin their performance.

• Students who respond in writing must include their name/number on the 
response sheet.
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Recommendation for Time Management

Teachers may administer the task in the way that is most practical for their classrooms and the
allotted time periods. The following three-day model is an example of how to
administer the item. This task should be administered in 2 to 3 days. The time frame is
based on a 45–60 minute class session for specialists and classroom teachers. Each individual
instructor should tailor the administration of the task to his/her available class time
and schedule.

Day One Estimated Time:
• 15 minutes: The teacher provides the class with the task and reads it aloud.

The students may ask questions. The teacher answers any questions asked
and distributes materials to the students.

• 30 minutes: The students have 20 minutes to complete the sketch of their
shoe. The students have 10 minutes to start creating their shoe drawing.

• 5 minutes: The teacher collects all materials.

Day Two Estimated Time:
• 5 minutes: The teacher distributes all materials to the students.

• 50 minutes: The students complete their drawings.

• 5 minutes: The teacher collects all materials.

Day Three Estimated Time:
• 5 minutes: The teacher distributes all materials to the students.

• 40 minutes: The students complete the response sheet and the teacher
videotapes students who respond verbally. (Note: The teacher may videotape
responses on an additional day.)

• 5 minutes: The teacher collects all materials.

Test Administration

Students may have as much time as they need to complete the task. All students who
remain productively engaged in the task should be allowed to finish their work. In some cases, a
few students may require considerably more time to complete the task than most students;
therefore, you may wish to move these students to a new location to finish. In other cases, the
teacher’s knowledge of some students’ work habits or special needs may suggest that students
who work very slowly should be tested separately or grouped with similar students for the test.

Provide the class with the reproduced student tasks prior to beginning the task. The students
will receive the task that follows. Instruct the students to look at the prompt. Have the
students read the directions to themselves as you read them aloud. Answer any questions
the students may have before you instruct them to begin.

Say: Today you will take the Grade 5 Washington Classroom-Based
Performance Assessment (WCBPA) Arts Performance Assessment of Visual
Arts entitled “One of a Kind Shoe.”
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One of a Kind Shoe

The shoe company owner explains that you must meet the following task requirements when
creating the illustration of your shoe:

• Use a pencil to draw an outline (contour line) of the shoe you are wearing now.
• Work large, from direct observation, and fill the page.
• Use lines to create at least six basic shapes you see inside the shoe (e.g., sole, heel,

toe, ankle support, tongue, shoelaces, or hook-and-loop closures).
• Use your imagination to name your shoe.
• Invent values and textures that add details to your shoe. (The color of the paper

will not be considered a value or a texture.) 
• Use repetition of five line types (horizontal, vertical, diagonal, curved, zigzag)

throughout your design.
• Use the line types to make three different values (light, medium, dark) in your

design.
• Use the line types to make three different textures (stippling, hatching, cross

hatching, scribbling, broken lines, repeating lines and shapes) in your design.

The shoe company owner explains that you must meet the following requirements when
responding to your shoe illustration:

• Name your shoe.
• Draw and name five line types used in your illustration.
• Name and draw three different values (light, medium, dark) you used in your

illustration.
• Name and draw three different textures you used in your illustration.

You will have 20 minutes to complete your sketch. You will have 60 minutes to illustrate your
shoe. You will have 40 minutes to respond about your illustration.

A shoe company has recently moved into your area. The owner of the shoe company
visited your class and explained the role of a graphic illustrator as a person that
designs and draws ideas for future products. The owner has hired you as a graphic
illustrator to design a sports shoe that will appeal to a person your age.

The shoe company owner requires that your illustration demonstrates an
understanding of line, value, and texture. The owner will give you time to sketch your
plan and create your illustration. Then, you will need to identify these elements in
your illustration. Your shoe design and response will be presented to the shoe company
owner for final approval.

GoOn
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1) What did you name your shoe?

2) In each box, draw an example of the different types of lines you used in your 
illustration. Then, name each line type.

Line Type #1 Line Type #2 Line Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

Line Type #4 Line Type #5

______________________ ______________________

______________________ ______________________

GoOn
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3) In each box, draw three different values in your illustration. Then, label 
each value.

Value Type #1 Value Type #2 Value Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

4) In each box, draw three different textures in your illustration. Then, label 
each texture.

Texture Type #1 Texture Type #2 Texture Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

STOP



10

Washington Classroom-Based Performance Assessment (WCBPA)
Arts Performance Assessment

Grade 5 
One of a Kind Shoe
Visual Arts Glossary

contour—the outline of a shape

line types—the variety of directions and shapes that a line may have: vertical, horizontal,
diagonal, curved, zigzag

repetition—the repeated use of art elements to create pattern/movement/rhythm/unity

shape—an element of visual arts; a closed space made when a line connects to itself

texture—an element of visual arts; how something feels or appears to feel; stippling,
hatching, cross hatching, scribbling, broken lines, repeating lines and shapes

value/shading—an element of visual arts; the lightness and darkness of a line, shape, or
form



Scoring Guide

Grade 5

Visual Arts

One of a Kind Shoe (2005)



4 A 4-point response: The student uses five line types (horizontal, vertical,
diagonal, curved, zigzag) throughout the shoe design illustration.

3 A 3-point response: The student uses four line types throughout the shoe 
design illustration.

2 A 2-point response: The student uses three line types throughout the shoe 
design illustration.

1 A 1-point response: The student uses two line types throughout the shoe 
design illustration.

0 A 0-point response: The student uses zero or one line type throughout the 
shoe design illustration.
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Introduction to the Scoring Guide

This booklet includes a training set of exemplar student responses. The responses will be used
to instruct teachers how to score student responses using the rubrics provided.

Rubrics

Creating—Line Rubric (1.1.1)

4 A 4-point response: The student demonstrates a thorough understanding of 
the elements and principles of art in the shoe design illustration by meeting 
all four of the task requirements listed below:
• uses a contour line to draw the shoe large enough to fill the page,
• uses lines to create at least six shapes within the contour of the shoe,
• uses repetition of lines to create three different values, and
• uses repetition of lines to create three different textures.

3 A 3-point response: The student demonstrates an adequate understanding of 
the elements of art in the shoe design illustration by meeting three of the 
four task requirements listed above.

2 A 2-point response: The student demonstrates a partial understanding of the 
elements of art in the shoe design illustration by meeting two of the four task
requirements listed above.

1 A 1-point response: The student demonstrates a minimal understanding of 
the elements of art in the shoe design illustration by meeting one of the four 
task requirements listed above.

0 A 0-point response: The student demonstrates no understanding of the 
elements of art in the shoe design illustration by meeting none of the four 
task requirements listed above.

Creating—Elements and Principles of Art Rubric (1.1.2)
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4 A 4-point response: The student demonstrates a thorough understanding of 
the elements of art in the response by meeting all four of the task 
requirements listed below:
• names the shoe,
• names and draws the five types of lines correctly,
• identifies and shows three different values (light, medium, dark) 

accurately, and
• identifies and shows three different textures accurately.

3 A 3-point response: The student demonstrates an adequate understanding of 
the elements of art in the response by meeting three of the four task 
requirements listed above.

2 A 2-point response: The student demonstrates a partial understanding of the 
elements of art in the response by meeting two of the four task requirements 
listed above.

1 A 1-point response: The student demonstrates a minimal understanding of 
the elements of art in the response by meeting one of the four task 
requirements listed above.

0 A 0-point response: The student demonstrates no understanding of the 
elements of art in the response by meeting none of the four task 
requirements listed above.

Responding Rubric (2.3)
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Scoring Notes

The following scoring notes should be used as guidelines when scoring this item.

• For the first rubric, credit should be given for any line types excluding the contour line 
of the shoe. The contour line of the shoe should not be credited as a line type.

• For the second rubric, the white of the paper itself should not be credited as a value 
unless it is obviously intended to be a value.

• For the third rubric, the lines, values, and textures discussed must correlate back to 
the drawing in order for credit to be awarded.
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Exemplar Responses and Annotations

Student Samples Scoring Note

Some of the samples include student work that illustrates how students interpreted 
the directions. Student responses are authentic and may contain spelling errors in 
order to demonstrate the type of response a teacher would see and score. Authentic
work during scoring training allows scorers to see that grammar and spelling are not
considered when a score is given, unless the scorer is unable to interpret its meaning.

Purpose of Exemplar Set

The set of exemplar papers is made up of examples of student responses that represent
each score point. Each exemplar paper has been previously scored and includes an
annotation that provides an explanation about the rationale for scoring.

Note: All color student illustrations provided on DVD.
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Exemplar #1
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1) What did you name your shoe?

2) In each box, draw an example of the different types of lines you used in your 
illustration. Then, name each line type.

Line Type #1 Line Type #2 Line Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

Line Type #4 Line Type #5

______________________ ______________________

______________________ ______________________

Exemplar #1

Super Shock 22

zig-zag vertical diagonal

horizontal curvey
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Exemplar #1

3) In each box, draw three different values in your illustration. Then, label 
each value.

Value Type #1 Value Type #2 Value Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

4) In each box, draw three different textures in your illustration. Then, label 
each texture.

Texture Type #1 Texture Type #2 Texture Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

light medium dark

bubbles lines basket 
weaving
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Exemplar #1 Annotation

Creating—Line Rubric Score: 4
This performance earns the score of 4 on the Creating—Line Rubric for using all
five line types (horizontal, vertical, diagonal, curved, zigzag) in the drawing. Using
all five line types in the drawing earns the performance four points on this rubric.

Creating—Elements and Principles of Art Rubric Score: 4
This performance earns the score of 4 on the Creating—Elements and Principles of
Art Rubric for completing all four of the task requirements. The performance uses
a contour line to draw the shoe large enough to fill the page, uses lines to create at
least six shapes within the contour of the shoe, and uses repetition of lines to
create three different values (the picture actually has approximately five different
values) and three different textures (again, there are approximately five different
textures). Completing all four of the task requirements earns the performance four
points on this rubric.

Responding Rubric Score: 4
This response earns the score of 4 on the Responding Rubric for completing all four
of the task requirements. The response names its shoe (the “Super Shock 22”),
names and draws the five line types that are used, and identifies and shows the
three different values (“light,” “medium,” “dark”) and the three different textures
used (“bubbles,” “lines,” “basket weaving”). Completing all four of the task
requirements earns the response four points on this rubric.
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Exemplar #2
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1) What did you name your shoe?

2) In each box, draw an example of the different types of lines you used in your 
illustration. Then, name each line type.

Line Type #1 Line Type #2 Line Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

Line Type #4 Line Type #5

______________________ ______________________

______________________ ______________________

Exemplar #2

All Slam

horizontal curve vertical

Zigzag diagonal
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Exemplar #2

3) In each box, draw three different values in your illustration. Then, label 
each value.

Value Type #1 Value Type #2 Value Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

4) In each box, draw three different textures in your illustration. Then, label 
each texture.

Texture Type #1 Texture Type #2 Texture Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

light medium dark

cross Scribbling broken
hatching lines
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Exemplar #2 Annotation

Creating—Line Rubric Score: 4
This performance earns the score of 4 on the Creating—Line Rubric for using all
five line types (horizontal, vertical, diagonal, curved, zigzag) in the drawing. Using
all five line types in the drawing earns the performance four points on this rubric.

Creating—Elements and Principles of Art Rubric Score: 4
This performance earns the score of 4 on the Creating—Elements and Principles of
Art Rubric for completing all four of the task requirements. The performance uses
a contour line to draw the shoe large enough to fill the page, uses lines to create at
least six shapes within the contour of the shoe (considerably more than six can be
found), and uses repetition of lines to create three different values and three
different textures (there are four or five of each). Completing all four of the task
requirements earns the performance four points on this rubric.

Responding Rubric Score: 4
This response earns the score of 4 on the Responding Rubric for completing all of
the four task requirements. The response names its shoe (the “All Slam”), names
and draws the five line types that are used, identifies and shows the three different
textures (“cross hatching,” “scribbling,” and “broken lines”) used, and identifies and
shows the three different values (light, medium, and dark). Completing all of the
four task requirements earns the response four points on this rubric.
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Exemplar #3
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1) What did you name your shoe?

2) In each box, draw an example of the different types of lines you used in your 
illustration. Then, name each line type.

Line Type #1 Line Type #2 Line Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

Line Type #4 Line Type #5

______________________ ______________________

______________________ ______________________

Exemplar #3

Airbag

horizontal diagonal vertical

zigzag curved
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Exemplar #3

3) In each box, draw three different values in your illustration. Then, label 
each value.

Value Type #1 Value Type #2 Value Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

4) In each box, draw three different textures in your illustration. Then, label 
each texture.

Texture Type #1 Texture Type #2 Texture Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

Dark Medium light

hatch cross hatch broken lines 
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Exemplar #3 Annotation

Creating—Line Rubric Score: 4
This performance earns the score of 4 on the Creating—Line Rubric for using all
five line types (horizontal, vertical, diagonal, curved, zigzag) in the drawing. Using
all five line types in the drawing earns the performance four points on this rubric.

Creating—Elements and Principles of Art Rubric Score: 3
This performance earns the score of 3 on the Creating—Elements and Principles of
Art Rubric for completing three of the four task requirements. The performance
uses lines to create at least six shapes within the contour of the shoe, and it uses
repetition of lines to create three different values (in the shoe’s mesh, the three
stripes, and the shoe leather itself) and three different textures. No further credit
can be awarded because the drawing does not include a contour line big enough to
draw a shoe that will fill the page (it is too small). Completing three of the four
task requirements earns the performance three points on this rubric.

Responding Rubric Score: 4
This response earns the score of 4 on the Responding Rubric for completing all four
of the task requirements. The response names its shoe (the “Airbag”), names and
draws the five line types that are used, and identifies and shows the three different
values (“dark,” “medium,” “light”) and the three different textures (“hatch,” “cross
hatch,” “broken lines”) used. Completing all four of the task requirements earns the
response four points on this rubric.
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Exemplar #4
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1) What did you name your shoe?

2) In each box, draw an example of the different types of lines you used in your 
illustration. Then, name each line type.

Line Type #1 Line Type #2 Line Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

Line Type #4 Line Type #5

______________________ ______________________

______________________ ______________________

Exemplar #4

Wreker

vertical curved zigzag

diagonal horizontal
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Exemplar #4

3) In each box, draw three different values in your illustration. Then, label 
each value.

Value Type #1 Value Type #2 Value Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

4) In each box, draw three different textures in your illustration. Then, label 
each texture.

Texture Type #1 Texture Type #2 Texture Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

dark medium light

scribbling stipplig cros hatching
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Exemplar #4 Annotation

Creating—Line Rubric Score: 3
This performance earns the score of 3 on the Creating—Line Rubric for using four
of the five line types (horizontal, vertical, diagonal, curved, zigzag) in the drawing.
Although the performance does incorporate four line types into its drawing, it does
not include the use of horizontal lines. Using four line types earns the performance
three points on this rubric.

Creating—Elements and Principles of Art Rubric Score: 4
This performance earns the score of 4 on the Creating—Elements and Principles of
Art Rubric for completing all four of the task requirements. The performance uses
a contour line to draw the shoe large enough to fill the page, uses lines to create at
least six shapes within the contour of the shoe, and uses repetition of lines to
create three different values and three different textures. Completing all four of
the task requirements earns the performance four points on this rubric.

Responding Rubric Score: 3
This response earns the score of 3 on the Responding Rubric for completing three
of the four task requirements. The response names its shoe (the “Wreker”), and
identifies and shows the three different values (“dark,” “medium,” “light”) and three
different textures (“scribbling,” “stipplig,” “cros hatching”) used. No further credit
can be awarded because the response does not name and draw five type of lines
used. Although the response does correctly identify and draw four types, its
description of horizontal lines cannot be credited because it does not correlate to
the drawing itself. Completing three of the four task requirements earns the
response three points on this rubric.
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Exemplar #5
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1) What did you name your shoe?

2) In each box, draw an example of the different types of lines you used in your 
illustration. Then, name each line type.

Line Type #1 Line Type #2 Line Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

Line Type #4 Line Type #5

______________________ ______________________

______________________ ______________________

Exemplar #5

Bart Simson’s shoe of death

curved zigzag diaganal

horizontal vetical
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Exemplar #5

3) In each box, draw three different values in your illustration. Then, label 
each value.

Value Type #1 Value Type #2 Value Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

4) In each box, draw three different textures in your illustration. Then, label 
each texture.

Texture Type #1 Texture Type #2 Texture Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

darrk mediam light

Bumpy smooth hard
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Exemplar #5 Annotation

Creating—Line Rubric Score: 3
This performance earns the score of 3 on the Creating—Line Rubric for using four
of the five line types (horizontal, vertical, diagonal, curved, zigzag) in the drawing.
Although the performance does incorporate four line types into its drawing, it does
not include the use of vertical lines. Using four line types earns the performance
three points on this rubric.

Creating—Elements and Principles of Art Rubric Score: 4
This performance earns the score of 4 on the Creating—Elements and Principles of
Art Rubric for completing all four of the task requirements. The performance uses
a contour line to draw the shoe large enough to fill the page, uses lines to create at
least six shapes within the contour of the shoe (many more than six), and uses
repetition of lines to create three different values and three different textures.
Completing all four of the task requirements earns the performance four points on
this rubric.

Responding Rubric Score: 3
This response earns the score of 3 on the Responding Rubric for completing three
of the four task requirements. The response names its shoe (“Bart Simson’s shoe of
death”), and identifies and shows the three different values (dark, medium, light)
and three different textures (“bumpy,” “smooth,” “hard”) used. No further credit can
be awarded because the response does not name and draw the five type of lines
used. Because its description of vertical lines does not match the drawing itself,
that cannot be credited. Completing three of the four task requirements earns the
response three points on this rubric.
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Exemplar #6



37

1) What did you name your shoe?

2) In each box, draw an example of the different types of lines you used in your 
illustration. Then, name each line type.

Line Type #1 Line Type #2 Line Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

Line Type #4 Line Type #5

______________________ ______________________

______________________ ______________________

Exemplar #6

I named my shoe Athletic Mile.

zigzag crosshatching diagonal

horizontal vertical
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Exemplar #6

3) In each box, draw three different values in your illustration. Then, label 
each value.

Value Type #1 Value Type #2 Value Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

4) In each box, draw three different textures in your illustration. Then, label 
each texture.

Texture Type #1 Texture Type #2 Texture Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

Dark light medium

Bumpy Shiny rulry
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Exemplar #6 Annotation

Creating—Line Rubric Score: 4
This performance earns the score of 4 on the Creating—Line Rubric for using all
five line types (horizontal, vertical, diagonal, curved, zigzag) in the drawing.
(Although the vertical lines are not easily seen, they do exist in the drawing.)
Using all five line types in the drawing earns the performance four points on this
rubric.

Creating—Elements and Principles of Art Rubric Score: 2
This performance earns the score of 2 on the Creating—Elements and Principles of
Art Rubric for completing two of the four task requirements. The performance
earns two points for using repetition of lines to create three different values and
three different textures. No further credit can be awarded because the response
does not incorporate a contour line big enough to draw a shoe that would fill the
page (it is too small) and uses lines to create only five shapes within the contour of
the shoe, not the six required to earn the point. Completing two of the four task
requirements earns the performance two points on this rubric.

Responding Rubric Score: 3
This response earns the score of 3 on the Responding Rubric for completing three
of the four task requirements. The response names its shoe (the “Athletic Mile”),
and identifies and shows the three different values (“dark,” “light,” “medium”) and
three different textures used (bumpy, shiny, rubbery). No further credit can be
awarded because the response does not name and draw five types of lines used.
The response does not identify and draw curved lines, instead discussing “cross
hatching,” which is not a line type. Completing three of the four task requirements
earns the response three points on this rubric.
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Exemplar #7
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1) What did you name your shoe?

2) In each box, draw an example of the different types of lines you used in your 
illustration. Then, name each line type.

Line Type #1 Line Type #2 Line Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

Line Type #4 Line Type #5

______________________ ______________________

______________________ ______________________

Exemplar #7

CC Response

virticle curved horizontal
line line line

zig zag diagonal
line line
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Exemplar #7

3) In each box, draw three different values in your illustration. Then, label 
each value.

Value Type #1 Value Type #2 Value Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

4) In each box, draw three different textures in your illustration. Then, label 
each texture.

Texture Type #1 Texture Type #2 Texture Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

dark light really light
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Exemplar #7 Annotation

Creating—Line Rubric Score: 3
This performance earns the score of 3 on the Creating—Line Rubric for using four
of the five line types (horizontal, vertical, diagonal, curved, zigzag) in the drawing.
Although the response does incorporate four line types into its drawing, it does not
include the use of zigzag lines. Using four line types earns the performance three
points on this rubric.

Creating—Elements and Principles of Art Rubric Score: 3
This performance earns the score of 3 on the Creating—Elements and Principles of
Art Rubric for completing three of the four task requirements. The performance
uses lines to create at least six shapes within the contour of the shoe, and it uses
repetition of lines to create three different values (on the heel, the shoe leather
itself twice, and around the upper rim of the shoe) and three different textures. No
further credit can be awarded because the drawing does not include a contour line
big enough to draw a shoe that will fill the page (it is too small). Completing three
of the four task requirements earns the performance three points on this rubric.

Responding Rubric Score: 2
This response earns the score of 2 on the Responding Rubric for completing two of
the four task requirements. The response names its shoe (the “CC Response”) and
identifies and shows the three different values used. No further credit can be
awarded because the line types named and drawn do not correlate to the picture of
the shoe and because the textures provided are not labeled. Completing two of the
four task requirements earns the response two points on this rubric.
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Exemplar #8
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1) What did you name your shoe?

2) In each box, draw an example of the different types of lines you used in your 
illustration. Then, name each line type.

Line Type #1 Line Type #2 Line Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

Line Type #4 Line Type #5

______________________ ______________________

______________________ ______________________

Exemplar #8

The Quickfeet 34.

zigzag curved diagonal
line line line

vertical horizontal
line line
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Exemplar #8

3) In each box, draw three different values in your illustration. Then, label 
each value.

Value Type #1 Value Type #2 Value Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

4) In each box, draw three different textures in your illustration. Then, label 
each texture.

Texture Type #1 Texture Type #2 Texture Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

dark light medium

dotted diagonal shiny/
bumps smooth
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Exemplar #8 Annotation

Creating—Line Rubric Score: 3
This performance earns the score of 3 on the Creating—Line Rubric for using four
of the five line types (horizontal, vertical, diagonal, curved, zigzag) in the drawing.
Although the performance does incorporate four line types into its drawing, it does
not include the use of horizontal lines. Using four line types earns the performance
three points on this rubric.

Creating—Elements and Principles of Art Rubric Score: 2
This performance earns the score of 2 on the Creating—Elements and Principles of
Art Rubric for completing two of the four task requirements. The performance
earns two points for using a contour line to draw a shoe large enough to fill the
page and for using lines to create at least six shapes within the contour of the shoe.
No further credit can be awarded because the performance does not use lines to
create three different values (only two are clear) or three different textures (only
two are obvious). Completing two of the four task requirements earns the
performance two points on this rubric.

Responding Rubric Score: 1
This response earns the score of 1 on the Responding Rubric for completing one of
the four task requirements. The response names its shoe (the “Quickfeet 34”),
earning one point. No further credit can be awarded because the line types (there
are no horizontal lines in the drawing), values, and textures (only “dotted” would be
acceptable) named and drawn do not correlate to the drawing of the shoe itself.
Completing one of the four task requirements earns the response one point on this
rubric.
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Exemplar #9

The Rocket ss
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1) What did you name your shoe?

2) In each box, draw an example of the different types of lines you used in your 
illustration. Then, name each line type.

Line Type #1 Line Type #2 Line Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

Line Type #4 Line Type #5

______________________ ______________________

______________________ ______________________

Exemplar #9

the Rocket ss

slant vertical zig zag
curve

curve jaged
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Exemplar #9

3) In each box, draw three different values in your illustration. Then, label 
each value.

Value Type #1 Value Type #2 Value Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

4) In each box, draw three different textures in your illustration. Then, label 
each texture.

Texture Type #1 Texture Type #2 Texture Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

light dark medium

lines cross hatching nothing
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Exemplar #9 Annotation

Creating—Line Rubric Score: 2
This performance earns the score of 2 on the Creating—Line Rubric for using three
of the five line types (horizontal, vertical, diagonal, curved, zigzag) in the drawing.
Although the performance does incorporate three line types into its drawing, it
does not include the use of horizontal or vertical lines. Using three line types earns
the performance two points on this rubric.

Creating—Elements and Principles of Art Rubric Score: 2
This performance earns the score of 2 on the Creating—Elements and Principles of
Art Rubric for completing two of the four task requirements. The performance
earns two points for using a contour line to draw a shoe large enough to fill the
page and for using lines to create at least six shapes within the contour of the shoe.
No further credit can be awarded because the response does not use lines to create
three different values (only two are clear) or three different textures (none are
obvious). Completing two of the four task requirements earns the performance two
points on this rubric.

Responding Rubric Score: 1
This response earns the score of 1 on the Responding Rubric for completing one of
the four task requirements. The response names its shoe (the “Rocket SS”), earning
one point. No further credit can be awarded because only two of the five line types
named and drawn are correct (“curve,” “zig zag”), the values given do not correlate
to the picture, and only one of the textures listed (“cross hatching”) is actually a
texture. Completing one of the four task requirements earns the response one point
on this rubric.
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Exemplar #10
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1) What did you name your shoe?

2) In each box, draw an example of the different types of lines you used in your 
illustration. Then, name each line type.

Line Type #1 Line Type #2 Line Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

Line Type #4 Line Type #5

______________________ ______________________

______________________ ______________________

Exemplar #10

a hill lanes kerves

rodes B
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Exemplar #10

3) In each box, draw three different values in your illustration. Then, label 
each value.

Value Type #1 Value Type #2 Value Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

4) In each box, draw three different textures in your illustration. Then, label 
each texture.

Texture Type #1 Texture Type #2 Texture Type #3

______________________ ______________________ ______________________

______________________ ______________________ ______________________

light meduim dark
B

look fells aperes
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Exemplar #10 Annotation

Creating—Line Rubric Score: 1
This performance earns the score of 1 on the Creating—Line Rubric for using two
of the five line types (horizontal, vertical, diagonal, curved, zigzag) in the drawing.
The performance shows only diagonal and curved lines. Using two line types earns
the performance one point on this rubric.

Creating—Elements and Principles of Art Rubric Score: 1
This performance earns the score of 1 on the Creating—Elements and Principles of
Art Rubric for completing one of the four task requirements. The performance
earns one point for using lines to create at least six shapes within the contour of
the shoe. No further credit can be awarded because the contour line given is too
small to draw a shoe big enough to fill the page and because the performance does
not use lines to create three different values (only one or two are clear) or three
different textures (none are obvious). Completing one of the four task requirements
earns the performance one point on this rubric.

Responding Rubric Score: 0
This response earns the score of 0 on the Responding Rubric for completing none of
the four task requirements. The response does not name the shoe (the student
names the shoe in the drawing but not in the response), does not name and draw
the five line types, and does not identify and show three different values or
textures that correlate to the drawing. Without meeting any of the task
requirements, no points can be earned on this rubric.
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Directions for Administering the 
Washington Classroom-Based Performance Assessment (WCBPA)

Arts Performance Assessment
Grade 5 Visual Arts

A Postcard View

Introduction

This document contains information essential to the administration of the Washington
Classroom-Based Performance Assessment (WCBPA) Arts Performance Assessment of Visual
Arts, Grade 5, A Postcard View. Prior to administration, all students should have received
instruction in the skills and concepts being assessed. Please read this information carefully
before administering the performance assessment.

Test Administration Expectations

• This assessment item is to be incorporated into classroom instruction.
• This assessment item is to be administered in a safe, appropriately supervised 

environment following district policy and procedures.
• Accommodations based upon student IEP or 504 plan determine the administration 

of this assessment.

Description of the Performance Assessment

Students taking this performance assessment will respond to a performance task and to a
series of short-answer questions.

• Performance tasks ask the students to individually create and perform a solo
performance based on the criteria outlined in the task. All performances must be
collected to facilitate scoring and to document each student’s performance.

• Short-answer questions ask the students to supply a response that may be written (in
the form of words and/or pictures/diagrams) or verbal. All verbal responses must be 
recorded to facilitate scoring and to document each student’s performance.

• Response sheets are provided for student work. All written work must be completed 
on these student response sheets.

Materials and Resources

Teachers will need the following materials and resources to complete this performance
assessment:

• classroom set of reproduced tasks, including the glossary of terms,
• classroom set of reproduced student response sheets,
• drawing media (pencils, chalk, colored pencils, crayons),
• erasers,
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• one 9 x 12 sheet of newsprint per student for sketch,
• one 12 x 18 sheet of light construction paper per student,
• newsprint paper to cover tables,
• fixative or hairspray, and
• video recorder and tape.

Teacher Preparation Guidelines

• This assessment is a solo/individual performance.
• Reproduce a classroom set of student task directions, glossary of terms, and student

response sheets found in the Student Task Booklet.
• Markers may not be used.
• Students may not use texture plates. All textures must be created freehand.
• Video setup needs to be in a defined space so the performer can be seen at all times.
• The student performers must have a copy of the response sheet when responding on

the video.
• As an option to a written response, video or audio recording may be used at the

teacher’s discretion. Students being recorded need to be coached to face the recording
device when responding. Students must have a copy of the response sheet when being
recorded.

• Students may dictate response sheet answers for the teachers to scribe.
• The teacher’s role during taping is to read questions. Students may use resources

that are visible in the testing classroom, but the teacher may not prompt or coach
students during the assessment.

• Students should be prompted to clearly say their name/number and their current
grade level into the recording device before they begin their performance.

• Students who respond in writing must include their name/number on the 
response sheet.

Recommendation for Time Management

Teachers may administer the task in the way that is most practical for their classrooms and the
allotted time periods. The following three-day model is an example of how to
administer the item. This task should be administered in 2 to 3 days. The time frame is
based on a 45–60 minute class session for specialists and classroom teachers. Each individual
instructor should tailor the administration of the task to his/her available class time
and schedule.

Day One Estimated Time:
• 15 minutes: The teacher provides the class with the task and reads it aloud.

The students may ask questions. The teacher answers any questions asked
and distributes all materials.

• 30 minutes: The students have 20 minutes to complete the sketch of their
landscape. The students have 10 minutes to start creating their landscape
postcard.

• 5 minutes: The teacher collects all materials.
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Day Two Estimated Time:
• 5 minutes: The teacher distributes all materials to the students.

• 50 minutes: The students complete their drawings.

• 5 minutes: The teacher collects all materials.

Day Three Estimated Time:
• 5 minutes: The teacher distributes all materials to the students.

• 40 minutes: The students complete the response sheet and the teacher 
videotapes students who respond verbally. (Note: The teacher may videotape 
responses on an additional day.)

• 5 minutes: The teacher collects all materials.

Test Administration

Students may have as much time as they need to complete the task. All students who
remain productively engaged in the task should be allowed to finish their work. In some
cases, a few students may require considerably more time to complete the task than most
students; therefore, you may wish to move these students to a new location to finish. In other
cases, the teacher’s knowledge of some students’ work habits or special needs may suggest
that students who work very slowly should be tested separately or grouped with similar
students for the test.

Provide the class with the reproduced student tasks prior to beginning the task. The students
will receive the task that follows. Instruct the students to look at the task. Have the students
read the directions to themselves as you read them aloud. Answer any questions the
students may have before you instruct them to begin.

Say: Today you will take the Grade 5 Washington Classroom-Based
Performance Assessment (WCBPA) Arts Performance Assessment of Visual
Arts entitled “A Postcard View.”
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A Postcard View

The committee of artists explains that you must meet the following task requirements when
creating your postcard:

• Use a combination of horizontal, vertical, and diagonal lines.
• Use positive and negative space.
• Define the space in the landscape clearly:

• horizon/ground line,
• foreground,
• middle ground, and
• background.

• Create four different features in the landscape:
• land,
• weather,
• people,
• buildings, or 
• another feature you choose.

• Create depth in your landscape by using four of the following techniques:
• line qualities (e.g., thick/thin),
• texture (e.g., stippling, hatching, cross hatching, scribbling, broken lines, repeating

lines and shapes),
• size,
• position (e.g., emphasis, dominance),
• overlap,
• details, or
• color (e.g., saturation, tint, value/shading).

View Finder is an annual contest sponsored by the state of Washington to encourage
students to create art landscapes for use on postcards. The winning landscape will be
selected for one of the postcards. A committee of artists has listed the guidelines for
submissions. Your final product will determine whether your scene is selected to be one
of the postcards.

The committee of artists requires that your landscape demonstrates an understanding
of line, space, and depth. The committee will give you time to sketch your plan and
create your landscape. Then, you will need to describe your landscape to the
committee.

GoOn
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The committee of artists explains that you must meet the following requirements when
responding to your postcard:

• Give a title or name for your landscape.
• Identify the line types used in your landscape.
• Explain the use of space in your landscape.
• Identify the features used in the foreground, middle ground, and

background of your landscape.
• Explain four ways you created depth in your landscape.

You will have 20 minutes to complete your sketch. You will have 60 minutes to create your
landscape. You will have 40 minutes to respond about your landscape.

GoOn
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1) What is the title of your postcard?

2) How did you use the following line types in your landscape?

Horizontal lines:

Vertical lines:

Diagonal lines:

3) How did you use space in your landscape?

Positive space:

Negative space:

GoOn
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4) What feature(s) did you put in the foreground of your landscape?

5) What feature(s) did you put in the middle ground of your landscape?

6) What feature(s) did you put in the background of your landscape?

GoOn
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7) Explain four ways you created depth in your landscape.

First way:

Second way:

Third way:

Fourth way:

STOP
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Washington Classroom-Based Performance Assessment (WCBPA)
Arts Performance Assessment

Grade 5 
A Postcard View

Visual Arts Glossary

visual arts elements—the basic components that make up a work of art: color, form, line,
shape, space, texture, and value/shading

color—an element of visual arts; the visible range of reflected light
form—an element of visual arts; a three-dimensional object that has height, width,
and depth
line—an element of visual arts; the flat path of a dot through space used by artists to
control viewer’s eye movement; a thin mark made by a pencil, pen, or brush
shape—an element of visual arts; a closed space made when a line connects to itself
space—an element of visual arts; the area above, below, around, and within a work of art 
texture—an element of visual arts; how something feels or appears to feel; stippling,
hatching, cross hatching, scribbling, broken lines, repeating lines and shapes
value/shading—an element of visual arts; the lightness and darkness of a line, shape,
or form

background—the area of an artwork that appears farthest away; a way of showing space

color value—the lightness or darkness of a color

emphasis—importance given to certain objects or areas in an artwork. Color, texture, shape,
space, and size can be used to create importance. Emphasis is a principle of organization.

foreground—the area of an artwork that appears closest

horizon, ground line—based on an artist’s eye level, a line where sky meets earth

line qualities—the width or appearance of any line, such as thick or thin, smooth or rough,
continuous or broken

line types—the variety of directions and shapes that a line may have: vertical, horizontal,
diagonal, curved, zigzag

middle ground—the area between the foreground and the background

negative space—a shape or space surrounding a line, shape, or form

positive space—the actual space taken up by a line, shape, or form

sketch—a drawing without much detail, usually completed in a short amount of time;
sometimes used as a rough draft for later work

tint—a value created by adding white to a color



Scoring Guide

Grade 5

Visual Arts

A Postcard View (2005)
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4 A 4-point response: The student demonstrates a thorough understanding of 
spatial devices in the landscape by meeting five of the task requirements 
listed below:
• uses a combination of horizontal, vertical, and diagonal lines 

effectively,
• uses positive and negative space throughout the work,
• defines the space in the landscape clearly (e.g., horizon/ground 

line, foreground, middle ground, background),
• creates four different features in the landscape correctly (e.g.,

land, weather, people, buildings, etc.), and
• creates depth in the landscape by using four of the following 

techniques correctly (e.g., line qualities, texture, size, position,
overlap, details, color).

3 A 3-point response: The student demonstrates an adequate understanding of 
spatial devices in the landscape by meeting three or four of the five task 
requirements listed above.

2 A 2-point response: The student demonstrates a partial understanding of 
spatial devices in the landscape by meeting two of the five task requirements 
listed above.

1 A 1-point response: The student demonstrates a minimal understanding of 
spatial devices in the landscape by meeting one of the five task requirements 
listed above.

0 A 0-point response: The student demonstrates no understanding of spatial 
devices in the landscape by meeting none of the five task requirements 
listed above.

Introduction to the Scoring Guide

This booklet includes a training set of exemplar student responses. The responses will be used
to instruct teachers how to score student responses using the rubrics provided.

Rubrics

Creating—Spatial Devices Rubric (1.1.1.)
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4 A 4-point response: The student demonstrates a thorough understanding of 
compositional decisions in the response by meeting all four of the task 
requirements listed below:
• describes correctly how line types (horizontal, vertical, diagonal) were 

used in the landscape,
• describes correctly the use of space (positive/negative) in the 

landscape,
• identifies correctly features in the landscape that were used to help 

establish foreground, middle ground, background, and
• explains correctly the four ways depth was created in the landscape.

3 A 3-point response: The student demonstrates an adequate understanding of 
compositional decisions in the response by meeting three of the four task 
requirements listed above.

2 A 2-point response: The student demonstrates a partial understanding of 
compositional decisions in the response by meeting two of the four task 
requirements listed above.

1 A 1-point response: The student demonstrates a minimal understanding of 
compositional decisions in the response by meeting one of the four task 
requirements listed above.

0 A 0-point response: The student demonstrates no understanding of 
compositional decisions in the response by meeting none of the four task 
requirements listed above.

Responding Rubric (2.3)
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Exemplar Responses and Annotations

Student Samples Scoring Note

Some of the samples include student work that illustrates how students interpreted 
the directions. Student responses are authentic and may contain spelling errors in 
order to demonstrate the type of response a teacher would see and score. Authentic
work during scoring training allows scorers to see that grammar and spelling are not
considered when a score is given, unless the scorer is unable to interpret its meaning.

Copyrighted brand names and logos were used in some student work. A generic term or
image has been substituted due to legal considerations.

Purpose of Exemplar Set

The set of exemplar papers is made up of examples of student responses that represent
each score point. Each exemplar paper has been previously scored and includes an
annotation that provides an explanation about the rationale for scoring.

Note: All color student illustrations provided on DVD.
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Exemplar #1
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Exemplar #1

1) What is the title of your postcard?

2) How did you use the following line types in your landscape?

Horizontal lines:

Vertical lines:

Diagonal lines:

3) How did you use space in your landscape?

Positive space:

Negative space:

Spring in the Northwest

Drawing roads, porches, houses

Drawing houses, trunks of trees, grass

Drawing roofs of houses, moutains, branches of
trees

houses, trees, transportation vehicals, roads, a
river, mountains, flower box, clouds, sun

sky, dirt, grass, windows, rocks



4) What feature(s) did you put in the foreground of your landscape?

5) What feature(s) did you put in the middle ground of your landscape?

6) What feature(s) did you put in the background of your landscape?

73

Exemplar #1

Grass, person, houses, trees, part of the river, garden
box, dirt

car, bike, roads, trees, houses, grass, dirt

mountains, river going up to the top of the mountains, dirt,
clouds, sky, sun



7) Explain four ways you created depth in your landscape.

First way:

Second way:

Third way:

Fourth way:
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Things getting smaller the farther away they are.
Like in my picture, the lake gets smaller the farther away
it is. / Things getting bigger, the closer up it is. Houses etc.

Coloring gets lighter the farther back it is. Some
examples: dirt gets lighter, the trees get a lighter too. /
Things get darker the more closer it is.

More focused it is, the closer it is. For an
example, the cross-hatching on the roofs on the houses in
the foreground are more clear than the house in the middle
ground.

You can’t see the rocks by the lake the farther
up to the mountains the lake goes.
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Exemplar #1 Annotation

Creating—Spatial Devices Rubric Score: 4
This performance earns the score of 4 on the Creating—Spatial Devices Rubric for
completing all five of the task requirements in the landscape drawing. In creating
“Spring in the Northwest,” the performance uses a combination of horizontal,
vertical, and diagonal lines; uses positive and negative space throughout; defines
the space in the landscape clearly; creates four different features in the landscape
correctly (in this case, the sky, mountains, river, building, trees, people); and creates
depth in the landscape through the use of four techniques. Completing all five of
the task requirements earns the performance four points on this rubric.

Responding Rubric Score: 4
This response earns the score of 4 on the Responding Rubric for completing all four
of the task requirements. The response correctly describes how line types are used
in the landscape (horizontal lines to make roads, vertical lines for the trees and
houses, diagonal lines for roofs); correctly describes the use of space by identifying
which of the landscape’s features are positive and which are negative; identifies the
features that help to create the foreground, middle ground and background; and
correctly explains the four ways depth is created (features got “smaller” as they got
farther away and coloring got “lighter,” features are more “focused” when closer but
less detailed farther up the mountains). Completing all four of the task
requirements earns the response four points on this rubric.
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Exemplar #2
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Exemplar #2

1) What is the title of your postcard?

2) How did you use the following line types in your landscape?

Horizontal lines:

Vertical lines:

Diagonal lines:

3) How did you use space in your landscape?

Positive space:

Negative space:

Chasing the Dog

The side walk. The steps on the house. The
grass end.

The house. The trash can, the trees.

The mountains, The porch rail, the top of the
house.

The girl chasing the dog, The dog with the trash
can. The front grass, The house.

The bach tree, mountains, sky.



4) What feature(s) did you put in the foreground of your landscape?

5) What feature(s) did you put in the middle ground of your landscape?

6) What feature(s) did you put in the background of your landscape?
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The grass overlapping a girl chasing a dog. Also the hill
which the dog and girl are heading for.

A dog eating from a trash can. A car driving past a house.
One tree on either side of the house. The trees are getting
ready for winter.

1 tree overlapping the mountains. The sky.



7) Explain four ways you created depth in your landscape.

First way:

Second way:

Third way:

Fourth way:
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The size got smaller.

The color is brighter in the fore ground.

I over lapped objects.

I did less details the farther away.
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Exemplar #2 Annotation

Creating—Spatial Devices Rubric Score: 4
This performance earns the score of 4 on the Creating—Spatial Devices Rubric for
completing all five of the task requirements in the landscape drawing. In creating
“Chasing the Dog,” the response uses a combination of horizontal, vertical, and
diagonal lines; uses positive and negative space throughout; defines the space in
the landscape clearly; creates four different features in the landscape correctly (in
this case, the sun, mountains, a school, a girl, a dog, etc.); and creates depth in the
landscape through the use of four techniques. Completing all five of the task
requirements earns the performance four points on this rubric.

Responding Rubric Score: 4
This response earns the score of 4 on the Responding Rubric for completing all four
of the task requirements. The response correctly describes how line types are used
in the landscape (horizontal lines to make the sidewalk and steps, vertical lines for
the house, trash can, and trees, diagonal lines for the mountains and roof);
correctly describes the use of space; identifies the features that help to create the
foreground, middle ground, and background; and correctly explains the four ways
depth is created (“size got smaller,” “color is brighter in fore ground,” “over lapped
objects,” and “less details the farther away”). Completing all four of the task
requirements earns the response four points on this rubric.
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Exemplar #3
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Exemplar #3

1) What is the title of your postcard?

2) How did you use the following line types in your landscape?

Horizontal lines:

Vertical lines:

Diagonal lines:

3) How did you use space in your landscape?

Positive space:

Negative space:

Bright Medow

I used horizontal lines in a little boat, On
some of the peoples clothing, and at the bottom of the house. 

I used vertical lines in my house, in the ropes
that hold the swings, and in the Flower stems

in my house, in the trees, in the clothing and in
the little boat.

inside the clouds, in the trees (the leaves) inside
the hill, inside the river and in the clothing.

the sky and inbetween the trees branches.



4) What feature(s) did you put in the foreground of your landscape?

5) What feature(s) did you put in the middle ground of your landscape?

6) What feature(s) did you put in the background of your landscape?
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a river, grass, flowers, a rock, and a frog

a tree, a bush, grass, flowers.

a hill, a house, a tree, sky, sun clouds.



7) Explain four ways you created depth in your landscape.

First way:

Second way:

Third way:

Fourth way:
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I used over laping when the fish overlaped the
grass. and when the children overlaped the grass.

I used size in my foreground by putting the
children bigger than in the middle and barck ground.

I used color because I used a lot of nature
colors like, green, blue, brown and other colors.

I used texture when I did the hill quind of lumpy
and in the river when I made it kind of smoth.
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Exemplar #3 Annotation

Creating—Spatial Devices Rubric Score: 4
This performance earns the score of 4 on the Creating—Spatial Devices Rubric for
completing all five of the task requirements in the landscape drawing. In creating
“Bright Medow,” the performance uses a combination of horizontal, vertical, and
diagonal lines; uses positive and negative space throughout; defines the space in
the landscape clearly; creates four different features in the landscape correctly (the
river, trees, people, house, sun, clouds, flowers, etc.); and creates depth in the
landscape through the use of four techniques. Completing all five of the task
requirements earns the performance four points on this rubric.

Responding Rubric Score: 3
This response earns the score of 3 on the Responding Rubric for completing three
of the four task requirements. The response correctly describes how line types are
used in the landscape; correctly describes the use of space; and identifies the
features that help to create the foreground, middle ground, and background. No
further credit is awarded because the response does not correctly explain four ways
that depth is created. While the response does provide three good explanations of
how depth can be created (overlapping, size differential, and texture), the fourth is
not accepted (the use of “nature colors”) because it has nothing to do with
producing depth. Completing three of the four task requirements earns the
response three points on this rubric.
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Exemplar #4
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Exemplar #4

1) What is the title of your postcard?

2) How did you use the following line types in your landscape?

Horizontal lines:

Vertical lines:

Diagonal lines:

3) How did you use space in your landscape?

Positive space:

Negative space:

It is called “Farmland scene”.

I used horizontal lines to show the horizon.

I used vertical lines to show the depth in the
houses.

I use diagonal lines to show that the roofs in
the houses are slanted. I also used diagonal lines to make
the shadows.

I used positive space for the horse. I also
used positive space in the buildings.

I used negative space around the fence posts.



4) What feature(s) did you put in the foreground of your landscape?

5) What feature(s) did you put in the middle ground of your landscape?

6) What feature(s) did you put in the background of your landscape?
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I put a horse surronded by a fence in the foreground.

There is a person going to milk the cow. There is also an
apple tree in the middle ground. The blue house is also in
the middle ground.

The sun is rising in the backround. The sky is blue, orange,
and pink. The clouds are pink and blue. The stabel is in
the foreground, also.



7) Explain four ways you created depth in your landscape.

First way:

Second way:

Third way:

Fourth way:
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I created shadows for the objects I also used
stiples on the tree.

I made things in the foreground bigger than the
things in the background.

I made a curve in the fence to show that is was
round.

I used 3-D for the buildings in the picture.
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Exemplar #4 Annotation

Creating—Spatial Devices Rubric Score: 4
This performance earns the score of 4 on the Creating—Spatial Devices Rubric for
completing all five of the task requirements in the landscape drawing. In creating
“Farmland Scene,” the performance uses a combination of horizontal, vertical, and
diagonal lines; uses positive and negative space throughout; defines the space in
the landscape clearly; creates four different features in the landscape correctly (the
horse, corral, building, people, trees); and creates depth in the landscape through
the use of four techniques. Completing all five of the task requirements earns the
performance four points on this rubric.

Responding Rubric Score: 3
This response earns the score of 3 on the Responding Rubric for completing three
of the four task requirements. The response correctly describes how line types are
used in the landscape (horizontal lines to make the horizon, vertical lines to show
depth, diagonal lines to show slanted roofs); correctly describes the use of space;
and correctly explains four ways that depth is created (putting shadows on objects,
making features in the foreground “bigger,” putting a curve in the fence to show its
roundness, and making the buildings appear three dimentional). No further credit
is awarded because the response does not identify the features that helped
establish the foreground, middle ground, and background (this is not credited
because the description given in the response does not consistently correlate to
what the actual drawing shows). Completing three of the four task requirements
earns the response three points on this rubric.
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Exemplar #5
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Exemplar #5

1) What is the title of your postcard?

2) How did you use the following line types in your landscape?

Horizontal lines:

Vertical lines:

Diagonal lines:

3) How did you use space in your landscape?

Positive space:

Negative space:

The still sun

I used horizontal lines when making buldings
and houses

making bildings and houses

Diagonal lines where used on roofs

I used it in the bildings

the hills



4) What feature(s) did you put in the foreground of your landscape?

5) What feature(s) did you put in the middle ground of your landscape?

6) What feature(s) did you put in the background of your landscape?
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bildings, lake and houses

hills ski cabbins

Sun, Sky, mountons, and ski lifts



7) Explain four ways you created depth in your landscape.

First way:

Second way:

Third way:

Fourth way:
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mountians make bildings

fountian

houses. are in depth from the hills

Ski cabbin
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Exemplar #5 Annotation

Creating—Spatial Devices Rubric Score: 4
This performance earns the score of 4 on the Creating—Spatial Devices Rubric for
completing all five of the task requirements in the landscape drawing. In creating
“The Still Sun,” the performance uses a combination of horizontal, vertical and
diagonal lines; uses positive and negative space throughout; defines the space in
the landscape clearly; creates four different features in the landscape correctly
(buildings, lake, trees, sun, houses); and creates depth in the landscape through the
use of four techniques. Completing all five of the task requirements earns the
performance four points on this rubric.

Responding Rubric Score: 2
This response earns the score of 2 on the Responding Rubric for completing two of
the four task requirements. The response correctly describes how line types are
used in the landscape (horizontal lines to make buildings, vertical lines to make
buildings and houses, diagonal lines to show roofs) and correctly identifies the
features that helped to establish the foreground, middle ground, and background.
No further credit is awarded because the description of how space is used does not
correlate to the picture (“the hills” mentioned in the response cannot be readily
identified) and because the explanations about creating depth are not acceptable
(simply listing features does not explain how depth is created). Completing two of
the four task requirements earns the response two points on this rubric.
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Exemplar #6

1) What is the title of your postcard?

2) How did you use the following line types in your landscape?

Horizontal lines:

Vertical lines:

Diagonal lines:

3) How did you use space in your landscape?

Positive space:

Negative space:

Sunny day on the farm

Barn siding, Bottom of Barn.

Outside of barn doors, side of Barn, sun rays.

mowing Grass lines, barn doors.

Bushes, Barn, Sun.

Around the Bush, Around the Barn, Rays
around the sun.



4) What feature(s) did you put in the foreground of your landscape?

5) What feature(s) did you put in the middle ground of your landscape?

6) What feature(s) did you put in the background of your landscape?
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1 bush, mowed grass lines.

The Barn, 5 bushes, mowed grass lines.

2 bushes, Sun, mowed grass lines.



7) Explain four ways you created depth in your landscape.

First way:

Second way:

Third way:

Fourth way:
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I used color on the whole thing.

I used texture by reapeating lines on the barn
siding.

I used position by placing the barn in the center
of the page.

I used overlap by creating the overlapping hills.
The hills are also overlapping the sun.
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Exemplar #6 Annotation

Creating—Spatial Devices Rubric Score: 3
This performance earns the score of 3 on the Creating—Spatial Devices Rubric for
completing four of the five task requirements in the landscape drawing. In creating
“Sunny day on the Farm,” the performance uses a combination of horizontal,
vertical, and diagonal lines; uses positive and negative space throughout; defines
the space in the landscape clearly; and creates four different features in the
landscape correctly (barn, hills, trees, sun, bales of hay). No further credit is
awarded because the performance does not create depth through the use of four
techniques (the drawing lacks depth). Completing four of the five task
requirements earns the performance three points on this rubric.

Responding Rubric Score: 3
This response earns the score of 3 on the Responding Rubric for completing three
of the four task requirements. The response correctly describes how line types are
used in the landscape (mostly by pointing out that each type is used in drawing the
barn); correctly describes the use of space; and identifies the features that help to
create the foreground, middle ground, and background. No further credit is
awarded because the response does not correctly explain four ways that depth is
created. While the response does list four elements that could produce depth (color,
texture, position, overlap), it does not necessarily show an understanding of any of
them. Completing three of the four task requirements earns the response three
points on this rubric.
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Exemplar #7

1) What is the title of your postcard?

2) How did you use the following line types in your landscape?

Horizontal lines:

Vertical lines:

Diagonal lines:

3) How did you use space in your landscape?

Positive space:

Negative space:

Sunset

Sunset

house

hills

Sunset

I do not



4) What feature(s) did you put in the foreground of your landscape?

5) What feature(s) did you put in the middle ground of your landscape?

6) What feature(s) did you put in the background of your landscape?
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house, and tree

river

mountans, sunset



7) Explain four ways you created depth in your landscape.

First way:

Second way:

Third way:

Fourth way:
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sunset

over lap

colers

tree (Shadow
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Exemplar #7 Annotation

Creating—Spatial Devices Rubric Score: 3
This performance earns the score of 3 on the Creating—Spatial Devices Rubric for
completing three of the five task requirements in the landscape drawing. In
creating “Sunset,” the performance uses a combination of horizontal, vertical, and
diagonal lines; defines the space in the landscape clearly; and creates four different
features in the landscape correctly (barn, mountains, river, trees, sky). No further
credit is awarded because the performance does not use positive and negative
space throughout (the intentional use of space is not evident) and it does not create
depth through the use of four techniques (the drawing is very flat, symbolic).
Completing three of the five task requirements earns the performance three points
on this rubric.

Responding Rubric Score: 2
This response earns the score of 2 on the Responding Rubric for completing two of
the four task requirements. The response correctly describes how line types are
used in the landscape (although each response is only one word, each is relevant
and acceptable) and correctly identifies the features that helped to establish the
foreground, middle ground and background. No further credit is awarded because
the description of how space is used is not developed enough and because the
explanations about creating depth are too vague (the single word answers do not
show any understanding). Completing two of the four task requirements earns the
response two points on this rubric.
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Exemplar #8

1) What is the title of your postcard?

2) How did you use the following line types in your landscape?

Horizontal lines:

Vertical lines:

Diagonal lines:

3) How did you use space in your landscape?

Positive space:

Negative space:

My Autumm Day

I used horizontal lines when I did the
shadows on my pine trees to make the shadows look long.

I used vertical lines in the corners of my house
to make it look 3-D.

I used diagonal lines on my pine trees to make
them look realistic.

I used positive spase in my brige.

I used negative space in my brige to make it
look like it is above the water.



4) What feature(s) did you put in the foreground of your landscape?

5) What feature(s) did you put in the middle ground of your landscape?

6) What feature(s) did you put in the background of your landscape?
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I used a bidge a house and a orched gate and a picket
fence.

a bunch of trees and a snow capped mountain range.

I drew a yellow sun, a couple of flocks of birds and an
azure sky.



7) Explain four ways you created depth in your landscape.

First way:

Second way:

Third way:

Fourth way:
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When I did my brige in an arc it looks like it is
going over the water and it looks 3-D.

When I did my gate under the purple striped arc
looks like sombody just went through the gate by making one
rectangle smaller than the other.

I used shadows on my trees to make it look just
like it was morning by lining my shadows up with the sun.

In my mountains it looks like some of the
mountains are behind other mountains.
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Exemplar #8 Annotation

Creating—Spatial Devices Rubric Score: 3
This performance earns the score of 3 on the Creating—Spatial Devices Rubric for
completing three of the five task requirements in the landscape drawing. In
creating “My Autumn Day,” the performance uses a combination of horizontal,
vertical, and diagonal lines; uses positive and negative space throughout; and
creates four different features in the landscape correctly (building, mountains,
trees, sun, woman). No further credit is awarded because the performance does not
define the space in the landscape clearly (it lacks definition between the
foreground and middle ground) and it does not create depth through the use of four
techniques (the perspective is off in the river, the color is all the same). Completing
three of the five task requirements earns the performance three points on this
rubric.

Responding Rubric Score: 0
This response earns the score of 0 on the Responding Rubric for completing none of
the four task requirements. The response does not describe how the line types were
used (how the horizontal lines are used for the trees is incorrectly defined); does
not correctly describe the use of space (only the bridge is reasonably discussed);
does not identify the features of the foreground, middle ground, and background
(the sky is incorrectly identified); and shows no understanding of the concept of
depth. Without completing any of the task requirements, no points can be earned
on this rubric.
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Exemplar #9
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Exemplar #9

1) What is the title of your postcard?

2) How did you use the following line types in your landscape?

Horizontal lines:

Vertical lines:

Diagonal lines:

3) How did you use space in your landscape?

Positive space:

Negative space:

Tree picker

The horizontal lines were the bottom of the tree
branches and tree stumps. The Horizontal lines also made
the star. 

were the sides of the tree stump and a bit of the
star.

made the tree branches and helped out the star
I also had the blue purple lights going Diagonal.

was made with lots of trees, (7 to be excact.)
And By a girl.

was the sky and snow.



4) What feature(s) did you put in the foreground of your landscape?

5) What feature(s) did you put in the middle ground of your landscape?

6) What feature(s) did you put in the background of your landscape?
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7) Explain four ways you created depth in your landscape.

First way:

Second way:

Third way:

Fourth way:
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Exemplar #9 Annotation

Creating—Spatial Devices Rubric Score: 2
This performance earns the score of 2 on the Creating—Spatial Devices Rubric for
completing two of the five task requirements in the landscape drawing. In creating
“Tree Picker,” the performance uses a combination of horizontal, vertical, and
diagonal lines and uses positive and negative space throughout. No further credit
is awarded because the performance does not define the space in the landscape
clearly, does not create four different features (there are only two, Santa and the
trees), and does not create depth through the use of four techniques (some depth is
created through the size of the trees, but there are not four distinct techniques
used). Completing two of the five task requirements earns the performance two
points on this rubric.

Responding Rubric Score: 2
This response earns the score of 2 on the Responding Rubric for completing two of
the four task requirements. The response correctly describes how line types are
used in the landscape and correctly describes its use of space. No further credit is
awarded because the remainder of the response is left blank. Completing two of the
four task requirements earns the response two points on this rubric.
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Exemplar #10
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Exemplar #10

1) What is the title of your postcard?

2) How did you use the following line types in your landscape?

Horizontal lines:

Vertical lines:

Diagonal lines:

3) How did you use space in your landscape?

Positive space:

Negative space:

The Deserted Island

edge of the water, sky, and island

edge of the tree

edge of the island

I have more detail in the foreground.........The
island and the tree.

I made the sky.



4) What feature(s) did you put in the foreground of your landscape?

5) What feature(s) did you put in the middle ground of your landscape?

6) What feature(s) did you put in the background of your landscape?
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The island, the water, and the tree.

The water

The sunset setting.



7) Explain four ways you created depth in your landscape.

First way:

Second way:

Third way:

Fourth way:
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I overlapped things

I colored the foreground more brighter than the
background.
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Exemplar #10 Annotation

Creating—Spatial Devices Rubric Score: 1
This performance earns the score of 1 on the Creating—Spatial Devices Rubric for
completing one of the five task requirements in the landscape drawing. In creating
“The Deserted Island,” the performance uses positive and negative space
throughout the landscape. No further credit is awarded because the landscape does
not use a combination of horizontal, vertical, and diagonal lines; does not define the
space in the landscape clearly (there is no foreground, middle ground, or
background); does not create four different features (perhaps just two, a tree and
an island); and does not create depth through the use of four techniques (the
drawing shows no evidence of depth). Completing one of the five task requirements
earns the performance one point on this rubric.

Responding Rubric Score: 1
This response earns the score of 1 on the Responding Rubric for completing one of
the four task requirements. The response correctly describes its use of space,
earning one point. No further credit is awarded because the response does not fully
describe how the line types are used, does not identify the features that make the
foreground, middle ground, and background, and does not correctly explain four
ways that depth is created (only two acceptable ways are given: overlapping and
brighter colors in the foreground). Completing one of the four task requirements
earns the response one point on this rubric.
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Directions for Administering the 
Washington Classroom-Based Performance Assessment (WCBPA)

Arts Performance Assessment
Grade 8 Visual Arts
Endangered Nest

Introduction

This document contains information essential to the administration of the Washington 
Classroom-Based Performance Assessment (WCBPA) Arts Performance Assessment of Visual Arts,
Grade 8, Endangered Nest. Prior to administration, all students should have received
instruction in the skills and concepts being assessed. Please read this information carefully
before administering the performance assessment.

Test Administration Expectations

• This assessment item is to be incorporated into classroom instruction.
• This assessment item is to be administered in a safe, appropriately supervised 

environment following district policy and procedures.
• Accommodations based upon student IEP or 504 plan determine the administration 

of this assessment.

Description of the Performance Assessment

Students taking this performance assessment will respond to a performance task and to a
series of short-answer questions.

• Performance tasks ask the students to individually create and perform a solo
performance based on the criteria outlined in the task. All performances must be
collected to facilitate scoring and to document each student’s performance.

• Short-answer questions ask the students to supply a response that may be written (in
the form of words and/or pictures/diagrams) or verbal. All verbal responses must be 
recorded to facilitate scoring and to document each student’s performance.

• Response sheets are provided for student work. All written work must be completed 
on these student response sheets.

Materials and Resources

Teachers will need the following materials and resources to complete this performance
assessment:

• classroom set of reproduced tasks, including the glossary of terms,
• classroom set of reproduced student response sheets,
• fine tip black ink pens,
• variety of H (hard) and B (soft) pencils,
• erasers,
• blending stumps,
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• one 9 x 12 sheet of newsprint per student for sketch,
• one piece of newsprint per student to prevent smearing of ink or pencil,
• one 9 x 12 sheet of drawing paper per student, and
• video recorder and tape.

Teacher Preparation Guidelines

• This assessment is a solo/individual performance.
• Reproduce a classroom set of student task directions, glossary of terms, and student

response sheets found in the Student Task Booklet.
• Students may choose to use either pencil or black ink for their finished drawing.
• Students should be reminded to take the time of day and the weather conditions into

account in their drawing.
• Students may not use texture plates. All texture must be created freehand.
• As an option to a written response, video or audio recording may be used at the

teacher’s discretion. Students being recorded need to be coached to face the recording
device when responding. Students must have a copy of the response sheet when being
recorded.

• Video setup needs to be in a defined space so the performer can be seen at all times.
• Students should be prompted to clearly say their name/number and their current

grade level into the recording device before they begin their performance.
• The student performers must have a copy of the response sheet when responding on

the video.
• Students who respond in writing must include their name/number on the response

sheet.

Recommendation for Time Management

Teachers may administer the task in the way that is most practical for their classrooms and the
allotted time periods. The following four-day model is an example of how to administer
the item. This task should be administered in 3 to 4 days. The time frame is based on a 45–60
minute class session for specialists and classroom teachers. Each individual instructor
should tailor the administration of the task to his/her available class time and
schedule.

Day One Estimated Time:
• 15 minutes: The teacher provides the class with the task and reads it aloud.

The students may ask questions. The teacher answers any questions asked
and distributes all materials.

• 30 minutes: The students have 20 minutes to complete the sketch of the nest.
The students have 10 minutes to start creating their drawing.

• 5 minutes: The teacher collects all materials.
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Day Two Estimated Time:
• 5 minutes: The teacher distributes all materials to the students.

• 40 minutes: The students continue work on their drawings.

• 5 minutes: The teacher collects all materials.

Day Three Estimated Time:
• 5 minutes: The teacher distributes all materials to the students.

• 10 minutes: The students complete their drawings.

• 30 minutes: The students begin the response sheet.

• 5 minutes: The teacher collects all materials.

Day Four Estimated Time:
• 5 minutes: The teacher distributes all materials to the students.

• 20 minutes: The students complete the written response sheet.

• 20 minutes: The teacher must videotape any student who chooses to respond
verbally.

• 5 minutes: The teacher collects all materials.

Test Administration

Students may have as much time as they need to complete the task. All students who
remain productively engaged in the task should be allowed to finish their work. In some cases, a
few students may require considerably more time to complete the task than most students;
therefore, you may wish to move these students to a new location to finish. In other cases, the
teacher’s knowledge of some students’ work habits or special needs may suggest that students
who work very slowly should be tested separately or grouped with similar students for the test.

Provide the class with the reproduced student tasks prior to beginning the task. The students
will receive the task that follows. Instruct the students to look at the task. Have the students
read the directions to themselves as you read them aloud. Answer any questions the
students may have before you instruct them to begin.

Say: Today you will take the Grade 8 Washington Classroom-Based
Performance Assessment (WCBPA) Arts Performance Assessment of Visual
Arts entitled “Endangered Nest.”
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Endangered Nest

Your editor explains that you must meet the following task requirements when creating your
illustration:

• Consider the weather conditions and the time of day when drawing your illustration.
• Draw in black ink or pencil.
• Draw realistically all of the following features with the nest and eggs in the

foreground:
• the shiny, wet eggs,
• the nest,
• the tree branches and bark,
• the tree leaves or needles,
• the rocky cliff, and
• the cloudy sky.

• Draw the features using appropriate proportions.
• Enhance each feature with a different texture or combination of textures:

• stippling,
• hatching,
• cross hatching,
• scribbling,
• broken lines,
• other repeating lines and shapes, or
• any other technique.

• Add at least five values/shades in creating each different feature, using black ink
or pencil.

You are an artist working for a national conservation magazine. You must create a
realistic illustration of a bird of prey’s nest for the next issue of the magazine. You
have climbed to the top of a mountain with your field journal to get a close-up view of
the nest of a bird of prey. It is late in the afternoon, and the sun is beginning to set. It
has been raining. The clouds have just released a light shower. You can see shiny, wet
eggs in the nest made of mud, grass, sticks, and feathers. The nest is located in a large
tree on a rocky cliff.

Your editor requires that your realistic, close-up illustration of the nest area
demonstrate an understanding of texture and value/shading. You will have time to
sketch your plan and create your illustration. Then, you will need to describe your
illustration to your editor.

GoOn
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Your editor explains that you must meet the following requirements when responding about
your illustration:

• Name the technique(s) used to create texture and describe how the identified
technique(s) were used to create texture in each feature.

• Identify the location of the darkest value/shading in the illustration.
• Explain why you selected this location for the darkest value/shading.
• Explain how the time of day affected your use of value/shading.
• Explain how the weather conditions affected your use of value/shading.

You will have 20 minutes to complete your sketch. You will have 60 minutes to illustrate the
nest. You will have 50 minutes to respond about your illustration.

GoOn
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1) Identify the texture(s) used for each feature. Then, explain how the technique 
was used.

Feature: Name of technique How technique was used to 
used to create the feature: create texture in this feature:

Shiny, wet
eggs:

Nest:

Tree branches
and bark:

Tree leaves
or needles:

Rocky cliff:

Cloudy sky:

GoOn
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2) Where did you place the darkest value/shading?

3) Why did you choose to shade the place(s) identified in question #2 the darkest?

GoOn
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4) Explain how the time of day affected how you used value/shading.

5) Explain how the weather conditions affected how you used value/shading.

STOP
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Washington Classroom-Based Performance Assessment (WCBPA)
Arts Performance Assessment

Grade 8 
Endangered Nest

Visual Arts Glossary

realism—a style of art in which objects of scenes are portrayed as they might appear in
everyday life; a recognizable subject is portrayed using life-like colors, textures, and
proportion

texture—how something feels or appears to feel; stippling, hatching, cross hatching,
scribbling, broken lines, repeating lines and shapes

value/shading—an element of visual arts; the lightness and darkness of a line, shape, or
form



Scoring Guide

Grade 8

Visual Arts

Endangered Nest (2005)
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4 A 4-point response: The student demonstrates a thorough understanding of 
the elements of art in the illustration by meeting all of the four task 
requirements listed below:
• draws at least four of the six features realistically,
• draws the illustration indicating a close-up view with the nest and 

eggs as the focal point (emphasizing foreground),
• enhances five or six of the features with a different texture, and
• uses at least five different values/shades throughout the composition.

3 A 3-point response: The student demonstrates an adequate understanding of 
the elements of art in the illustration by meeting three of the four task 
requirements listed above.

2 A 2-point response: The student demonstrates a partial understanding of the 
elements of art in the illustration by meeting two of the four task 
requirements listed above.

1 A 1-point response: The student demonstrates a minimal understanding of 
the elements of art in the illustration by meeting one of the four task 
requirements listed above.

0 A 0-point response: The student demonstrates no understanding of the 
elements of art in the illustration by meeting none of the four task 
requirements listed above.

Introduction to the Scoring Guide

This booklet includes a training set of exemplar student responses. The responses will be used
to instruct teachers how to score student responses using the rubrics provided.

Rubrics

Creating—Elements of Art Rubric (1.1.1)

4 A 4-point response: The student demonstrates a thorough understanding of 
the creative process in the response by meeting all of the four task 
requirements listed below:
• describes correctly the texture(s) used for five of the six features,
• explains correctly where and why the darkest shading was used,
• identifies correctly one way the features were affected by the time 

of day, and
• identifies correctly one way the features were affected by the 

weather conditions.
3 A 3-point response: The student demonstrates an adequate understanding of 

the creative process in the response by meeting three of the four task 
requirements listed above.

2 A 2-point response: The student demonstrates a partial understanding of the 
creative process in the response by meeting two of the four task requirements
listed above.

1 A 1-point response: The student demonstrates a minimal understanding of 
the creative process in the response by meeting one of the four task 
requirements listed above.

0 A 0-point response: The student does not demonstrate an understanding of 
the creative process in the response by meeting none of the four task 
requirements listed above.

Responding Rubric (2.3)
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Scoring Notes

The following scoring notes should be used as guidelines when scoring this item.

• Eggs should be oval or round, modeled to show ovoid form and proportional to the nest 
to be considered “realistic.” Eggs should not look cartoonish.

• Nest shape should be proportional and consistent with viewpoint. It should not be 
geometric.

• Branches should diminish in size as they progress toward the branch ends (they 
should have organic shapes).

• Bark needs to have clear shapes to indicate bark.

• The indication of the eggs being “shiny” or “wet” is beyond benchmark 
expectation—students only are expected to indicate a texture for the eggs.

• Leaf shape or needle shape should taper. The grouping of leaves qualifies as leaf 
texture.

• Rocky cliffs should be rocky or angular with jagged shapes. They should show a bare 
surface, not a grassy one. The cliffs must be emphasized through depth.

• The cloudy skies can be overcast. If individual clouds appear, they must have an 
organic line (asymmetrical).

• Foreground should occupy a significant portion of the page. The nest should be 
located in the foreground and should be large enough to clearly show details of the nest
and eggs.

• A different direction of lines constitutes a new texture.
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Exemplar Responses and Annotations

Student Samples Scoring Note

Some of the samples include student work that illustrates how students interpreted 
the directions. Student responses are authentic and may contain spelling errors in 
order to demonstrate the type of response a teacher would see and score. Authentic
work during scoring training allows scorers to see that grammar and spelling are not
considered when a score is given, unless the scorer is unable to interpret its meaning.

Purpose of Exemplar Set

The set of exemplar papers is made up of examples of student responses that represent
each score point. Each exemplar paper has been previously scored and includes an
annotation that provides an explanation about the rationale for scoring.

Note: All color student illustrations provided on DVD.



135

Exemplar #1



1) Identify the texture(s) used for each feature. Then, explain how the technique 
was used.

Feature: Name of technique How technique was used to 
used to create the feature: create texture in this feature:

Shiny, wet
eggs:

Nest:

Tree branches
and bark:

Tree leaves
or needles:

Rocky cliff:

Cloudy sky:
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Stippling The stippled design
enhanced the white, shiny
spots.

Thick cross-hatching lines
represented twigs.

The bark was hatched so to
show the direction of the
bark.

The scribbling showed the
branches underneath the
nest.

I scribbled so you could
see the seperate rocks

I drew broken lines, and
the large spaces were the
clouds.

Cross-hatching

Hatching

Scribbling

Scribbling

Broken lines



2) Where did you place the darkest value/shading?

3) Why did you choose to shade the place(s) identified in question #2 the darkest?
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In the bird and the tree/nest, so those places would stand
out. These places were the focus of the drawing, so I made
it considerably darker than the rest of the picture. Also,
in the bark/branch of the tree.

Because I wanted to make these spots stand out. Also, they
were in the shadow of the sun, and were close to the
“artist” or the viewpoint of the picture.



4) Explain how the time of day affected how you used value/shading.

5) Explain how the weather conditions affected how you used value/shading.

138

Exemplar #1

The sun was right behind the rocks, so the front of the bird
and the nest, which did not face the sun, was in shadow,
while the parts, such as the rocks, not in shadow were a
more lighter shade of pencil.

Because it had just been raining, I erased white spots in
the eggs and rocks where the sun had been bouncing off the
water left on the rock or egg.
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Exemplar #1 Annotation

Creating—Elements of Art Rubric Score: 4
This performance earns the score of 4 on the Creating—Elements of Art Rubric for
completing all four of the task requirements. The performance draws all six of the
features realistically (eggs, nest, branches/bark, leaves/needles, rocky cliff, cloudy
sky) and also includes the realistic depiction of an eagle. Additionally, it draws the
nest and eggs as the focal point of the illustration (placed in the front of picture); it
enhances five of the six features with a different texture (all are credited except for
the branches, which are too similar to the nest); and uses at least five different
values/shades throughout the composition. Completing all four of the task
requirements earns the performance four points on this rubric.

Responding Rubric Score: 3
This response earns the score of 3 on the Responding Rubric for completing three
of the four task requirements. The response explains where (on the “bird” and in
the “tree nest”) and why (to make it “stand out”) the darkest shading is found in
the picture. Additionally, it correctly identifies one way that the features of the
picture are affected by the time of day (parts were “in shadow” since the sun is out)
and one way the features are affected by the weather conditions (because it had
been raining, some features shined with wetness). No further credit is awarded
because the response does not correctly describe the texture used on five of the six
features. It does so for only four (stippling, cross hatching, hatching, and
scribbling), while the other two answers provided are not credited (“scribbling” is
repeated and “broken lines” do not accurately correlate to the picture). Completing
three of the four task requirements earns the response three points on this rubric.
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Exemplar #2



1) Identify the texture(s) used for each feature. Then, explain how the technique 
was used.

Feature: Name of technique How technique was used to 
used to create the feature: create texture in this feature:

Shiny, wet
eggs:

Nest:

Tree branches
and bark:

Tree leaves
or needles:

Rocky cliff:

Cloudy sky:

141

Exemplar #2

Shinyness came from the use of
shading w/side of pencil.  Dark on
left side, light on right side.
Wetness came from very Light
Water Droplets.

It showed where the source of light
is. And it gave the eggs shapes.

The texture is supposed to be rough,
messy, and arranged in a messy
way to get a shape of a nest.

Crosshatching gave a rough texture to
the bark and the shadows showed
where he light is

Are tecqnique was to draw a line
than squiggles around it in create
circular leaf shapes. Random leaves
were filled in.

Made cliff look rockey and  “hilly”.
Gave a rough look to the sides of the
cliff.

Made a light cloud to give a texture
and a contrat in the evening (late
afternoon) sky.

Crosshatching was used and zig
zag lines. Started with small
details lik individual pieces of
grass and sticks and feathers,
then darker (filled in)

Used combination of cross hatching
and shading with a pencil, the
section of the tree was bare and
only had a little amount of
branches.

The leaves (not needles) were at
the end of every branch and in
sections of bark used squiggles on
lines for effect.

Used a rugged style, and side of
pencil shading made [illegible] and
unevenness.

The side of my pencil was used to
shade the sky. The clouds are
stratus clouds (with color, they’d
be redish-orangish).



2) Where did you place the darkest value/shading?

3) Why did you choose to shade the place(s) identified in question #2 the darkest?
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The darkest place I shaded was on the bark where only a little or no sun

was hit. Besides the fact that the bark is dark, it gets darker when there is

no lights. I placed it on the left sides of the branches and bark because the

light source comes from the right. Another dark place I placed in my drawing

was the nest. The nest is the main focus in the illustration so it is darker

than most of its surrounding to make viewers focus on the main piece.

I chose that secton becase of color, supposed to be a darkish brown, and

source of light, the light comes from the right and shows that by shadowing or

shading of un-lighted part. The eggs show contrast with its surrounding and

helps to make viewer focus on that.



4) Explain how the time of day affected how you used value/shading.

5) Explain how the weather conditions affected how you used value/shading.
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More shading was used on each piece because at late afternoon. Every part

of the illustration is caused by a pencil shading. There is enough light though

to create a realistic shading effect.

The pieces of each part had to be a little more darker because of the affect

of absorbing water. Like when water is placed on sand, it gets darker. The

sky is a little darker too due to the “Clouds gave off light rain.”
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Exemplar #2 Annotation

Creating—Elements of Art Rubric Score: 4
This performance earns the score of 4 on the Creating—Elements of Art Rubric for
completing all four of the task requirements. The performance draws all six of the
features realistically (eggs, nest, branches/bark, leaves/needles, rocky cliff, cloudy
sky). Additionally, it draws the nest and eggs as the focal point of the illustration
(placed centrally); it enhances five of the six features with a different texture (all
are credited except for the sky, which is too similar to the rocky cliff, itself only
subtly textured through cross hatching); and uses at least five different
values/shades throughout the composition. Completing all four of the task
requirements earns the performance four points on this rubric.

Responding Rubric Score: 3
This response earns the score of 3 on the Responding Rubric for completing three
of the four task requirements. The response correctly describes the texture used on
five of the six features (all are credited except the rocky cliff). Additionally, it
explains where (on the “bark”) and why (only a little sun hit there) the darkest
shading is found in the picture and correctly identifies one way that the features of
the picture are affected by the time of day (because it is “afternoon,” there is
limited light and a certain “shading”). No further credit is awarded because the
response does not correctly identify one way the features are affected by the
weather (the answer provided is unrelated to the issue). Completing three of the
four task requirements earns the response three points on this rubric.
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Exemplar #3



1) Identify the texture(s) used for each feature. Then, explain how the technique 
was used.

Feature: Name of technique How technique was used to 
used to create the feature: create texture in this feature:

Shiny, wet
eggs:

Nest:

Tree branches
and bark:

Tree leaves
or needles:

Rocky cliff:

Cloudy sky:
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Blending

Draw stick and shading
use smug thing to help
shade

Start shading and use
some Blending

Shade the sky. Use
earaser to make a could
and shade cloud a little

batching + crosshacting

Blending + a little bit
stippling

Blending +

Blending

Blending + 
hatching

Drea 
start hatch & cross hatch

Draw and 
use       help

Draw oval 
start shading 
earase a litle cirole



2) Where did you place the darkest value/shading?

3) Why did you choose to shade the place(s) identified in question #2 the darkest?
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Exemplar #3

The three shadow.

Because the tree shadow should be a darkest shadow in the
picture.



4) Explain how the time of day affected how you used value/shading.

5) Explain how the weather conditions affected how you used value/shading.
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The sun affect all the picture. The sun was setting. The
shading could be darker because it almost night.

windly: the leaves were falling down.
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Exemplar #3 Annotation

Creating—Elements of Art Rubric Score: 3
This performance earns the score of 3 on the Creating—Elements of Art Rubric for
completing three of the four task requirements. The performance draws all six of
the features realistically (eggs, nest, branches/bark, leaves/needles, rocky cliff,
cloudy sky). Additionally, it enhances all six of the features with a different texture
(the pile of leaves creates a texture as well) and uses at least five different
values/shades throughout the composition. No further credit is awarded because
the performance does not indicate a close-up view of the nest and eggs as the focal
point (the tiny nest in a smallish tree perched on a cliff is perhaps only 5% of the
entire illustration). Completing three of the four task requirements earns the
performance three points on this rubric.

Responding Rubric Score: 4
This response earns the score of 4 on the Responding Rubric for completing all four
of the task requirements. First, the response correctly describes the texture used
on all six features. Additionally, it explains where (“the tree shadows”) and why the
darkest shading is found in the picture; it correctly identifies one way that the
features of the picture are affected by the time of day (because the “sun was
setting,” the picture is darker than usual); and it correctly identifies how the
features are affected by the weather (because it is “windly: the leaves were falling
down”). Completing all four of the task requirements earns the response four
points on this rubric.
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Exemplar #4



1) Identify the texture(s) used for each feature. Then, explain how the technique 
was used.

Feature: Name of technique How technique was used to 
used to create the feature: create texture in this feature:

Shiny, wet
eggs:

Nest:

Tree branches
and bark:

Tree leaves
or needles:

Rocky cliff:

Cloudy sky:
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blending Blending was used along with
rounded lines to create the egg’s
smooth texture. Patches of white were
left to show where sunlight was
glistening of the surface

Broken lines where used to
create the sticks and mosses
making up the nest.

Broken lines and hatching were
used to create the shape and
texture of branches and bark.

Hatching was used to create
tufts of needles

Broken lines were used to
create the cliffs rocky edges.

Rounded lines were drawn on
very lightly and blended to
create a soft, puffy texture.

broken lines

broken lines, hatching

hatching

broken lines

rounded lines, blending



2) Where did you place the darkest value/shading?

3) Why did you choose to shade the place(s) identified in question #2 the darkest?
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The darkest was placed inside the nest and on the parts of
branches where no sunlight was hitting them.

I chose to shade the in question #2 the darkest because
the least amount of sunlight was hitting those areas.



4) Explain how the time of day affected how you used value/shading.

5) Explain how the weather conditions affected how you used value/shading.
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The time of day affected use of shading because the sun
was positioned lower in the sky, therefore creating a
different lighting effect than if it were positioned above the
nest.

Weather conditions affected use of shading because a
cloudy sky creates a darker appearance than a sunny
sky.
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Exemplar #4 Annotation

Creating—Elements of Art Rubric Score: 3
This performance earns the score of 3 on the Creating—Elements of Art Rubric for
completing three of the four task requirements. First, the performance draws five
of the six features realistically (all are credited except the needles, which are too
orderly to be realistic). Additionally, it draws the illustration with the nest and
eggs as the focal point and it enhances all six of the features with a different
texture (the rocky cliff ’s texture is a different cross hatching while the side of the
cliff is the same as the tree). No further credit is awarded because the performance
does not use at least five different values/shades throughout the composition (all
are “mid-tone”). Completing three of the four task requirements earns the
performance three points on this rubric.

Responding Rubric Score: 3
This response earns the score of 3 on the Responding Rubric for completing three
of the four task requirements. First, the response correctly describes the texture
used on all six features. Additionally, it explains where (“inside the nest” and on
part of the “branches”) and why the darkest shading is found in the picture and
correctly identifies one way that the features of the picture are affected by the time
of day (that the sun is positioned “lower in the sky” affects the shading). No further
credit is awarded because the response does not correctly identify one way the
features are affected by the weather (that the “cloudy sky creates a darker
appearance” does not correlate to the drawing). Completing three of the four task
requirements earns the response three points on this rubric.
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Exemplar #5



1) Identify the texture(s) used for each feature. Then, explain how the technique 
was used.

Feature: Name of technique How technique was used to 
used to create the feature: create texture in this feature:

Shiny, wet
eggs:

Nest:

Tree branches
and bark:

Tree leaves
or needles:

Rocky cliff:

Cloudy sky:
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Lines/Smudging Used smudged scribbles to
look misty and sort of a
wet, shiny look

I used cross hatching on
the edge of the nest to
create a stick-like look.

I used hatching on tree
bark & scribbling for
rough

stippling to look like lines
on the underside of leafs.

deep shading to create
deepness in the cliffs.

looks like rain in the
clouds (darkened)

Cross Hatching

Leaves: stippling +
scribbing
lines
Bark: lines hatching

Leaves are stippling +
lines

dark shading + cross
hatching broken lines

Stippling



2) Where did you place the darkest value/shading?

3) Why did you choose to shade the place(s) identified in question #2 the darkest?
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I placed the darkest shading value on the clouds with very
dark stippling. I wanted the effect to be like dark, rainy
clouds about to pour again.

I wanted a dark, rainy effect on the clouds to be shading,
but also look like rain gathering at the bottom. The clouds
pop out when you look at the sky.



4) Explain how the time of day affected how you used value/shading.

5) Explain how the weather conditions affected how you used value/shading.
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The time of day did affect my shading, and because the
sun was setting, I wanted the clouds to be very dark, like
a very grey afternoon.

The weather condition was raining, or rained on so I had
to make the eggs look misty, but with a shine. The leaves
also had to look lightly wet, so I had to shade a little
darker (but still lightly) in those areas,
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Exemplar #5 Annotation

Creating—Elements of Art Rubric Score: 3
This performance earns the score of 3 on the Creating—Elements of Art Rubric for
completing three of the four task requirements. First, the response draws the
illustration with the nest and eggs as the focal point (in the foreground).
Additionally, it enhances five of the six features with a different texture (all are
credited except the rocky cliff) and uses at least five different values/shades
throughout the composition (weak but visible). No further credit is awarded
because the performance does not draw at least four of the six features
realistically. Only three are credited as being realistic (the nest, branches/bark,
leaves/needles), but the nest is too flat and the clouds and rocky cliff are not clearly
identifiable from each other. Completing three of the four task requirements earns
the performance three points on this rubric.

Responding Rubric Score: 3
This response earns the score of 3 on the Responding Rubric for completing three
of the four task requirements. First, the response correctly describes the texture
used on five of the six features (all are credited except the rocky cliff). Additionally,
it explains where (on the “clouds”) and why (because rain is gathering) the darkest
shading is found in the picture and correctly identifies one way that the features of
the picture are affected by the weather (because of recent rains, the eggs “look
misty”). No further credit is awarded because the response does not correctly
identify one way the features are affected by the time of day (the response does not
clearly address time of day). Completing three of the four task requirements earns
the response three points on this rubric.
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Exemplar #6



1) Identify the texture(s) used for each feature. Then, explain how the technique 
was used.

Feature: Name of technique How technique was used to 
used to create the feature: create texture in this feature:

Shiny, wet
eggs:

Nest:

Tree branches
and bark:

Tree leaves
or needles:

Rocky cliff:

Cloudy sky:
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Blending used to create a spot on
the egg where it shines out
more

used to show where the
twigs are and what way
are going

used to create a rough
texture and a 3-d effect

used to show the way the
lines on the leaf are
flowing

to show the depth in the
picture and if it is
horizontal or vertical

used to create a round,
fluffy texture

hathching/Blending

hatching/Blending

Blending

Blending/hatching

Blending



2) Where did you place the darkest value/shading?

3) Why did you choose to shade the place(s) identified in question #2 the darkest?
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I placed the darkest value on the far branch on which the
nest is resting on. On the cliff I placed it on the vertical
side under neath the far branch the nest is on. On the
leaves I placed it on the ones touching the nest and on the
nest I placed it on the twigs in back and in between some
of them. On the eggs the darkest value is on the two other
eggs besides the front right one. I also shaded the cloud
behind the one touching the egg the darkest.

I chose to shade the places identified in question #2 the
darkest because they were farthest in back, shadowed,
and/or their color is dark in reality.



4) Explain how the time of day affected how you used value/shading.

5) Explain how the weather conditions affected how you used value/shading.
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The time of day affected how I used value/shading,
because the sun was supposed to be setting as you move
back in the drawing. I shaded it so everything went
darker. The flat areas are lighter the vertical areas
because the sun, I believe, would spread across the flat
surfaces more.

The weather conditions caused me to shade the sky in a
little and make the clouds look dark, but not quite storm
cloud looking. And the eggs are wet so you have to make
them look glossy and shiny.
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Exemplar #6 Annotation

Creating—Elements of Art Rubric Score: 2
This performance earns the score of 2 on the Creating—Elements of Art Rubric for
completing two of the four task requirements. The performance draws all six of the
features realistically (the cloudy sky is just barely acceptable) and indicates a
close-up view of the nest and eggs as the illustration’s focal point. No further credit
is awarded because the performance does not enhance each feature with at least
five of six textures (only the eggs, nest, and branches/bark are credited for having a
unique texture), and it does not use at least five different values/shades throughout
the composition (only three clear values can be seen). Completing two of the four
task requirements earns the performance two points on this rubric.

Responding Rubric Score: 4
This response earns the score of 4 on the Responding Rubric for completing all four
of the task requirements. First, the response correctly describes the texture used
on five of the six features (the description for the leaves/needles is not credited
because “lines on the leaf are flowing” is not a texture). Additionally, it explains
where (“the far branch on which the nest is resting”) and why the darkest shading
is found in the picture. It correctly identifies one way that the features of the
picture are affected by the time of day (the sun was setting so the shading had to
be darker), and it correctly identifies how the features are affected by the weather
(poor weather conditions meant shady skies and dark clouds). Completing all four
of the task requirements earns the response four points on this rubric.
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Exemplar #7



1) Identify the texture(s) used for each feature. Then, explain how the technique 
was used.

Feature: Name of technique How technique was used to 
used to create the feature: create texture in this feature:

Shiny, wet
eggs:

Nest:

Tree branches
and bark:

Tree leaves
or needles:

Rocky cliff:

Cloudy sky:

166

Exemplar #7

Shading I used shading the eggs or
very dark because they or
under the light.

In the nest I gast shaded
1/2 a circle so it woud look
like a nest

for the barck I used cross
hatching the cross hatching
is away from the light.

I did shading to show that
all the light is bihind the
leaves.

In some areas the rocks
as darker because the
rocks ar farther away

I used shading so it will
look like it had gast
rained.

Shading and hatching

cross hatching

Shadeing

In the rocky cliff I used
Hatching.

For the clouds I used
shading



2) Where did you place the darkest value/shading?

3) Why did you choose to shade the place(s) identified in question #2 the darkest?
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I plased my darkest values in the cloudes.

I shaded the clouds the darkest to show how far away they
wher and show it had barly rained.



4) Explain how the time of day affected how you used value/shading.

5) Explain how the weather conditions affected how you used value/shading.
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Time of day efected it a lot because if it was noon
evrithing wood of had sun light hiting it so there woud be
less shading.

The weather conditions affected alot the shading because if
it didint rain the clouds woud have not be shaded in.
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Exemplar #7 Annotation

Creating—Elements of Art Rubric Score: 2
This performance earns the score of 2 on the Creating—Elements of Art Rubric for
completing two of the four task requirements. The performance indicates a close-up
view of the nest and eggs as the illustration’s focal point and enhances each
feature with at least five of six textures (all are credited except for the eggs,
because they are the same texture as the leaves). No further credit is awarded
because the performance does not draw at least four of the features realistically
(only the nest and leaves are credited, but the eggs are too tapered, the branches
have no shape, the cliff is not organic, and the clouds look too solid) and it does not
use at least five different values/shades throughout the composition (there is only
one small dark spot). Completing two of the four task requirements earns the
performance two points on this rubric.

Responding Rubric Score: 3
This response earns the score of 3 on the Responding Rubric for completing three
of the four task requirements. The response explains where (“in the cloudes”) and
why the darkest shading is found in the picture. Additionally, it correctly identifies
one way that the features of the picture are affected by the time of day (if it had
been noon, everything would have been sunlit and there would have been less
shading) and one way the features are affected by the weather conditions
(foreboding weather meant the clouds had to be “shaded”). No further credit is
awarded because the response does not correctly describe the texture used on five
of the six features. It does so for only three (branches/bark, leaves/needles, cloudy
sky), while the other three answers provided are not credited. Completing three of
the four task requirements earns the response three points on this rubric.
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Exemplar #8



1) Identify the texture(s) used for each feature. Then, explain how the technique 
was used.

Feature: Name of technique How technique was used to 
used to create the feature: create texture in this feature:

Shiny, wet
eggs:

Nest:

Tree branches
and bark:

Tree leaves
or needles:

Rocky cliff:

Cloudy sky:
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stripiling
cross hatching
shading
broken lines

spekels
water effect
Attention
water effect

The broken lines make the
nest look like its made out
of twigs and the shading
draws attention to it.

shading - draws attention
to it.
Broken lines - make it look
like it has bark.

bumps
Rockey

-Makeing it look like its
about to rain.

broken lines
shadeing

shadeing
broken lines

other

Shading
broken lines 

Shadeing



2) Where did you place the darkest value/shading?

3) Why did you choose to shade the place(s) identified in question #2 the darkest?
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I placed the darkest shading on, The eggs, The nest and
the tree bark.

I chosse to shade these places because It showes where
the britest light is comeing from. And the shading draws
your Attention to that object.



4) Explain how the time of day affected how you used value/shading.

5) Explain how the weather conditions affected how you used value/shading.
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The time of day didn’t really affect how I used shading.

The weather conditions effected my shading, because if it
was a sunny day the shading would be soft and light, but
since its a stormy Afternoon, the shadings are high and
dark.
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Exemplar #8 Annotation

Creating—Elements of Art Rubric Score: 2
This performance earns the score of 2 on the Creating—Elements of Art Rubric for
completing two of the four task requirements. The performance indicates a close-up
view of the nest and eggs as the illustration’s focal point (the central feature on the
tree) and uses at least five different values/shades throughout the composition. No
further credit is awarded because the performance does not draw at least four of
the features realistically (the branches/bark, leaves, and rocky cliff are credited,
but the eggs are not modeled to show form and the clouds have no form); and it
does not enhance each feature with five of six textures (the nest, cliff and sky are
credited, but the branches are too generally gray and the cliff/sky are the same
texture as the tree). Completing two of the four task requirements earns the
performance two points on this rubric.

Responding Rubric Score: 2
This response earns the score of 2 on the Responding Rubric for completing two of
the four task requirements. The response explains where (“eggs, the nest and the
tree bark”) and why the darkest shading is found in the picture; and it correctly
identifies one way that the features of the picture are affected by the weather (the
shadings are “high and dark” since it had been raining). No further credit is
awarded, however, because the response does not correctly describe the texture
used on five of the six features (it is only credited for the eggs and the sky) and it
does not identify how the features are affected by the time of day (in fact, the
student claims that the time of day “didn’t really affect” it). Completing two of the
four task requirements earns the response two points on this rubric.
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Exemplar #9



1) Identify the texture(s) used for each feature. Then, explain how the technique 
was used.

Feature: Name of technique How technique was used to 
used to create the feature: create texture in this feature:

Shiny, wet
eggs:

Nest:

Tree branches
and bark:

Tree leaves
or needles:

Rocky cliff:

Cloudy sky:
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Stippling + Shading to make the eggs look
round and wet.

So that the nest look round
and have it look like twigs

So you can see the bark of
the tree

just plain leaves

so it looks like a cliff on
the edge.

dark clouds to make it look
like it’s going to rain

Hatching

Stippling, Shading,
Scribbling + hatching

just plain leaves

hatching + shadings

a little cross-hatching +
Shading



2) Where did you place the darkest value/shading?

3) Why did you choose to shade the place(s) identified in question #2 the darkest?
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Mostly on the clouds. It was because I wanted it to look
like the sun had just set and it was about to rain or it
was very cloudy going into the nigth.

To look like the night was getting older as the sun was going
down.



4) Explain how the time of day affected how you used value/shading.

5) Explain how the weather conditions affected how you used value/shading.
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Its becoming noon around 7,8 o’clock and as the sun go
down it getts darker and lots of shading comes in

Dark, wetish, and is about to rain
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Exemplar #9 Annotation

Creating—Elements of Art Rubric Score: 2
This performance earns the score of 2 on the Creating—Elements of Art Rubric for
completing two of the four task requirements. The performance draws four of the
six features realistically (the nest is “too round” to be realistic and the branches too
geometric) and indicates a close-up view of the nest and eggs as the illustration’s
focal point. No further credit is awarded because the performance does not enhance
each feature with at least five of six textures (the texture on the branches is not
consistent and the sky is no different than the cliff) and it does not use at least five
different values/shades throughout the composition (only two or three values can
be seen). Completing two of the four task requirements earns the performance two
points on this rubric.

Responding Rubric Score: 1
This response earns the score of 1 on the Responding Rubric for completing one of
the four task requirements. The response does correctly describe the texture used
for five of the six features (all are credited except for the leaves/needles). No
further credit is awarded because the response does not correctly explain where
the darkest shading is used (the response claims the clouds are darkest but that
does not correlate to the illustration, where the nest is clearly darker) and does not
correctly identify how either the time of day or weather affected the features of the
pictures (both answers are too vague to be credited). Completing one of the four
task requirements earns the response one point on this rubric.
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Exemplar #10



1) Identify the texture(s) used for each feature. Then, explain how the technique 
was used.

Feature: Name of technique How technique was used to 
used to create the feature: create texture in this feature:

Shiny, wet
eggs:

Nest:

Tree branches
and bark:

Tree leaves
or needles:

Rocky cliff:

Cloudy sky:

181

Exemplar #10

I made an ovial sphere
and I shaped it and then
I put dots on them.
I used it because that

what it would look like If
I did it like that.
I shaded it in and Put

like feathers and branches
were in the nest.
I used the side of my

and a tree some parts are
darker
Nothing

leaves or needles on it cus
it was winter
I made cone shaped things

a mountain range behind
the nest and tree.
I shaded a little and then

still dark.

thing sticking out on it.
with the edge of my
pencil.
Wavy lines so it looked

pencil to shade hard and
my point to out line them.

When you look at bar

Nothing I didnt want

and shaded them in and
put dark spots like
ridges.
I wanted it to look like

used a blending penicl to
make them look better
I was after a rain
storm so the Clouds were



2) Where did you place the darkest value/shading?

3) Why did you choose to shade the place(s) identified in question #2 the darkest?
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I placed it in the nest because I was closer to it and the
light wouldn’t hit it as much.

Because the lights would hit the side: not in the nest.



4) Explain how the time of day affected how you used value/shading.

5) Explain how the weather conditions affected how you used value/shading.
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It was after a storm and it was Just befor it was going to
get dark.

If it was raining out it would most likely be darker in the
sky. Just like Washington.
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Exemplar #10 Annotation

Creating—Elements of Art Rubric Score: 1
This performance earns the score of 1 on the Creating—Elements of Art Rubric for
completing one of the four task requirements. The performance does earn one point
for drawing four of the features realistically (the nest is not credited because it is
oversimplified and there are no leaves or needles). No further credit can be
awarded because the nest is not the picture’s focal point (it is too far to the right
and too small), only four distinct textures can be seen (on the eggs, the nest, the
branches/bark, and the cloudy sky), and only four different values/shades are
incorporated into the piece (the four values are very well done, but there are still
only four of them). Completing one of the four task requirements earns the
performance one point on this rubric.

Responding Rubric Score: 1
This response earns the score of 1 on the Responding Rubric for completing one of
the four task requirements. The response does explain correctly where the darkest
shading is used in the picture (the nest), earning one point. No further credit is
awarded because the response does not correctly describe the texture used for five
of the six features and does not correctly identify how either the time of day or
weather affected the features of the pictures (both answers are too vague to be
credited). Completing one of the four task requirements earns the response one
point on this rubric.
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Directions for Administering the 
Washington Classroom-Based Performance Assessment (WCBPA)

Arts Performance Assessment
Grade 10 Visual Arts

Earth Club Logo

Introduction

This document contains information essential to the administration of the Washington
Classroom-Based Performance Assessment (WCBPA) Arts Performance Assessment of Visual
Arts, Grade 10, Earth Club Logo. Prior to administration, all students should have
received instruction in the skills and concepts being assessed. Please read this information
carefully before administering the performance assessment.

Test Administration Expectations

• This assessment item is to be incorporated into classroom instruction.
• This assessment item is to be administered in a safe, appropriately supervised 

environment following district policy and procedures.
• Accommodations based upon student IEP or 504 plan determine the administration 

of this assessment.

Description of the Performance Assessment

Students taking this performance assessment will respond to a performance task and a series
of short-answer questions.

• Performance tasks ask the students to individually create and perform a solo
performance based on the criteria outlined in the task. All performances must be
collected to facilitate scoring and to document each student’s performance.

• Short-answer questions ask the students to supply a response that may be written (in
the form of words and/or pictures/diagrams) or verbal. All verbal responses must be 
recorded to facilitate scoring and to document each student’s performance.

• Response sheets are provided for student work. All written work must be completed 
on these student response sheets.

Materials and Resources

Teachers will need the following materials and resources to complete this performance
assessment:

• classroom set of reproduced student response sheets,
• classroom set of reproduced tasks, including a glossary of terms,
• one 9 x 12 sheet of newsprint per student for sketch,
• two 9 x 12 sheets of white drawing paper per student,
• color drawing media (pencils, colored pencils, crayons), and
• erasers.
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Teacher Preparation Guidelines

• This assessment is a solo/individual performance.
• Reproduce a classroom set of student task directions, glossary of terms, and student

response sheets found in the Student Task Booklet.
• Lay out a variety of drawing media at the start of the assessment period.
• Color media includes, but is not limited to, colored pencils, markers, oil pastels, chalk,

and colored paper.
• Students may create logos using the color media of their choice.
• Students may create logos of any size and shape.
• As an option to a written response, video or audio recording may be used at the

teacher’s discretion. Students being recorded need to be coached to face the recording
device when responding. Students must have a copy of the response sheet when being
recorded.

• Students may dictate response sheet answers for the teachers to scribe.
• The teacher’s role during taping is to read questions. Students may use resources

that are visible in the testing classroom, but the teacher may not prompt or coach
students during the assessment.

• Video setup needs to be in a defined space so the performer can be seen at all times.
• Students should be prompted to clearly say their name/number and their current

grade level into the recording device before they begin their performance.
• The student performers must have a copy of the response sheet when responding on

the video.
• Students who respond in writing must include their name/number on the response

sheet.

Recommendation for Time Management

Teachers may administer the task in the way that is most practical for their classrooms and the
allotted time periods. The following three-day model is an example of how to
administer the item. This task should be administered in 2 to 3 days. The time frame is
based on a 45–60 minute class session for specialists and classroom teachers. Each individual
instructor should tailor the administration of the task to his/her available class time
and schedule.

Day One Estimated Time:
• 15 minutes: The teacher provides the class with the task and reads it aloud.

The students may ask questions. The teacher answers any questions and
distributes all materials.

• 30 minutes: The students have 20 minutes to complete the sketch of the logo
designs. The students have 10 minutes to start creating their two bumper
stickers.

• 5 minutes: The teacher collects all materials.
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Day Two Estimated Time:
• 5 minutes: The teacher distributes all materials to the students.

• 40 minutes: The students complete their logos for the two bumper stickers.

• 5 minutes: The teacher collects all materials.

Day Three Estimated Time:
• 5 minutes: The teacher distributes all materials to the students.

• 40 minutes: The students complete the response sheet and the teacher
videotapes students who respond verbally. (Note: The teacher may videotape
responses on an additional day.)

• 5 minutes: The teacher collects all materials.

Test Administration

Students may have as much time as they need to complete the task. All students who
remain productively engaged in the task should be allowed to finish their work. In some cases, a
few students may require considerably more time to complete the task than most students;
therefore, you may wish to move these students to a new location to finish. In other cases, the
teacher’s knowledge of some students’ work habits or special needs may suggest that students
who work very slowly should be tested separately or grouped with similar students for the test.

Provide the class with the reproduced student tasks prior to beginning the task. The students
will receive the task that follows. Instruct the students to look at the task. Have the students
read the directions to themselves as you read them aloud. Answer any questions the students
may have before you instruct them to begin.

Say: Today you will take the Grade 10 Washington Classroom-Based
Performance Assessment (WCBPA) Arts Performance Assessment of Visual
Arts entitled “Earth Club Logo.”
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Earth Club Logo

The club advisor explains that you must meet the following task requirements when creating
the logo for your bumper sticker:

• Include the name “Earth Club” in the design.
• Create a logo for the Earth Club. This logo may be a metaphor for a real-life object or

concept, or it may be an abstract shape.
• Select the art material that works best in developing your bumper sticker design.
• Create a bumper sticker that has balance (symmetrical, asymmetrical, radial) in

either two or three dimensions.
• Use visual arts elements and principles of organization to create a logo that

appears trustworthy and credible.
• Include details that capture the nature of the club’s mission of improving the

environment.
• Select up to two colors (plus black and white) for the bumper sticker.
• Change three arts elements to create a second version of the design.

The club advisor explains that you must meet the following requirements when responding to
your bumper sticker design:

• Describe the logo you created for the Earth Club.
• Explain why you selected this concept for the Earth Club logo.
• Explain three ways you used the visual arts elements and principles of organization

to create a logo that appears trustworthy and credible.
• Explain three ways you altered the visual arts elements when creating the second

version of the design.

You will have 20 minutes to complete your sketches. You will have 60 minutes to create both
bumper stickers. You will have 40 minutes to respond about your design.

The Earth Club is going to sell bumper stickers as a fundraiser. The club’s mission is to
encourage students to be more active in improving the environment. You are to think of
a logo that will visually communicate the club’s mission.

The advisor requires that you create a bumper sticker with a logo in two colors that
captures the club’s mission. Your logos and response will be presented to the club
members for final approval.

GoOn
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1) Describe the logo you created for the Earth Club.

2) Why did you select this concept for the Earth Club logo?

3) Explain three ways you used the visual arts elements and principles of 
organization to create a logo that appears trustworthy and credible.

First way:

GoOn
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Second way:

Third way:

4) Explain three changes you made to the visual arts elements in your second 
version of the bumper sticker.

First change:

GoOn
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Second change:

Third change:

STOP
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Washington Classroom-Based Performance Assessment (WCBPA)
Arts Performance Assessment

Grade 10
Earth Club Logo 

Visual Arts Glossary

visual arts elements—the basic components that make up a work of art: line, shape, form,
value/shading, texture, space, color

color—an element of visual arts; the visible range of reflected light; saturation, tint,
value/shading
form—an element of visual arts; a three-dimensional object that has height, width, and
depth
line—an element of visual arts; the flat path of a dot through space used by artists to
control the viewer’s eye movement; a thin mark made by a pencil, pen, or brush
shape—an element of visual arts; a closed space made when a line connects to itself
space—an element of visual arts; the area above, below, around, and within a work of art
texture—an element of visual arts; how something feels or appears to feel; stippling,
hatching, cross hatching, scribbling, broken lines, repeating lines, and shapes
value/shading—an element of visual arts; the lightness and darkness of a line, shape, or
form

asymmetrical balance—not having balance; different appearance on opposite sides of a
dividing plane or line

design—another word for composition

focal point—the part of an artwork that attracts the eye of the viewer

perspective—a way to create the appearance of depth on a two-dimensional surface

visual arts principles of organization—means of organizing the elements in a work of
art: balance, contrast, emphasis/dominance, harmony, movement/pattern, proportion,
repetition/rhythm, unity, variety 

balance—a principle of organization of visual arts; an arrangement of elements that
makes individual parts of artwork appear equally important
contrast—a principle of organization of visual arts; using opposite qualities side by side
(e.g., light against dark, heavy against light, textured against smooth, etc.)
emphasis/dominance—a principle of organization of visual arts; importance given to
certain objects or areas in an artwork; color, texture, shape, space, and size can be used to
create importance
harmony—a principle of organization of visual arts; the creation of unity through the use
of stressing similarities of separate but related parts of the artwork
movement—a principle of organization of visual arts; the use of arts elements to draw a 
viewer’s eye through an artwork
pattern—a principle of organization of visual arts; the repetition of arts elements in an
organized way
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proportion—a principle of organization of visual arts; the relationship of parts to a
whole or to one another referring to size and placement
repetition—a principle of organization of visual arts; the repeated use of arts elements to
create movement, rhythm, pattern, unity
rhythm—a principle of organization of visual arts; the use of repeated arts elements to
create movement in an artwork: random, regular, alternating, flowing, progressive
unity—a principle of organization of visual arts; a successful combination of arts
elements to create a sense of wholeness and visual completion in an artwork
variety—a principle of organization of visual arts; the use of arts elements to create
differences in an artwork for visual interest

radial balance—a type of balance in which visual arts elements come out from the center of
the artwork

sketch—a drawing without much detail, usually completed in a short amount of time;
sometimes used as a rough draft for later work

symmetrical balance—having balance; exact appearance on opposite sides of a dividing line
or plane



Scoring Guide

Grade 10

Visual Arts

Earth Club Logo (2005)
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4 A 4-point response: The student demonstrates a thorough understanding of 
how the expression of ideas and feelings can be used in the bumper sticker 
design by meeting all of the four task requirements listed below:
• includes the name Earth Club in the design,
• uses visual arts elements to create a logo/bumper sticker for the 

Earth Club that supports the mission,
• uses visual arts principles of organization effectively to create a 

logo/bumper sticker for the Earth Club that supports the mission, and
• includes relevant details that effectively capture the nature of the 

club’s mission.
3 A 3-point response: The student demonstrates an adequate understanding of 

how the expression of ideas and feelings can be used in the bumper sticker 
design by meeting three of the four task requirements listed above.

2 A 2-point response: The student demonstrates a partial understanding of how
the expression of ideas and feelings can be used in the bumper sticker design 
by meeting two of the four task requirements listed above.

1 A 1-point response: The student demonstrates a minimal understanding of 
how the expression of ideas and feelings can be used in the bumper sticker 
design by meeting one of the four task requirements listed above.

0 A 0-point response: The student demonstrates no understanding of how the 
expression of ideas and feelings can be used in the bumper sticker design by 
meeting none of the four task requirements listed above.

Introduction to the Scoring Guide

This booklet includes a training set of exemplar student responses. The responses will be used
to instruct teachers how to score student responses using the rubrics provided.

Rubrics

Creating—Expression Rubric (3.1)
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4 A 4-point response: The student demonstrates a thorough understanding of 
the deliberate use of artistic elements and principles to communicate for a 
specific purpose in the response by meeting all of the four task requirements 
listed below:
• describes clearly what was used as the Earth Club logo,
• explains clearly why this logo was selected,
• explains accurately three visual arts elements and/or visual arts 

principles of organization used to create a logo, and
• explains clearly three changes made to visual arts elements when 

creating the second version of the design.
3 A 3-point response: The student demonstrates an adequate understanding of 

the deliberate use of artistic elements and principles to communicate for a 
specific purpose in the response by meeting three of the four task 
requirements listed above.

2 A 2-point response: The student demonstrates a partial understanding of the 
deliberate use of artistic elements and principles to communicate for a 
specific purpose in the response by meeting two of the four task requirements
listed above.

1 A 1-point response: The student demonstrates a minimal understanding of 
the deliberate use of artistic elements and principles to communicate for a 
specific purpose in the response by meeting one of the four task requirements
listed above.

0 A 0-point response: The student demonstrates no understanding of the 
deliberate use of artistic elements and principles to communicate for a 
specific purpose in the response by meeting none of the task requirements 
listed above.

Responding—Communication with a Purpose Rubric (3.2)
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Scoring Notes

The following scoring notes should be used as guidelines when scoring this item.

• On the first rubric, only the final drawing should be scored, the first draft should 
not be.

• On the first rubric, second bullet, to be credited for “visual arts elements” the response 
needs to include at least three of them.

• On the first rubric, third bullet, to be credited for “visual arts principles of 
organization” the response needs to include at least two of them.

• On the first rubric, fourth bullet, to be credited for “details” the response needs to 
include at least two. Also, words can be counted as “details” as long as they are 
relevant.

• On the second rubric, to earn any points the written response must correlate to the 
drawings.

• On the second rubric, first bullet, the identification of the logo can be credited if it is 
describing either the final draft or the first draft.

• On the second rubric, third bullet, the response needs to correctly identify the 
elements or principles by the appropriate name (“balance,” “color,” “proportion,” etc.).

• On the second rubric, fourth bullet, only elements should be discussed, not 
principles; credit can be earned for all three changes even if all three changes are made
to the same element; and the changes listed must be specific to be credited (not simply 
saying “I changed colors” but “I changed colors from red to blue.”).
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Exemplar Responses and Annotations

Student Samples Scoring Note

Some of the samples include student work that illustrates how students interpreted 
the directions. Student responses are authentic and may contain spelling errors in 
order to demonstrate the type of response a teacher would see and score. Authentic
work during scoring training allows scorers to see that grammar and spelling are not
considered when a score is given, unless the scorer is unable to interpret its meaning.

Purpose of Exemplar Set

The set of exemplar papers is made up of examples of student responses that represent
each score point. Each exemplar paper has been previously scored and includes an
annotation that provides an explanation about the rationale for scoring.

Note: All color student illustrations provided on DVD.
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Exemplar #1



1) Describe the logo you created for the Earth Club.

2) Why did you select this concept for the Earth Club logo?

3) Explain three ways you used the visual arts elements and principles of 
organization to create a logo that appears trustworthy and credible.

First way:

201

Exemplar #1

The logo I created for Earth Club is symbolic for nature,
because my perception of what the “earth club” is, is an
enviromental group. By having a few key elements from
nature, (trees and plants) I thought it would make a bold
statement or catch someone’s eye.

I selected this logo because most people would first chose
to put a picture of the earth and the words, “Earth Club”,
around it. I wanted to think further into what the earth
club meant & be different.

With color, in both of my bumber stickers I kept
the color green towards the center, because when people
think “earth” they think green for grass & blue for water.



Second way:

Third way:

4) Explain three changes you made to the visual arts elements in your second 
version of the bumper sticker.

First change:
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I used form with my flower in the center, by
curling a petal it gives the 3-d illusion that the flower is
jumping out at you. It can catch someone’s eye.

The shape of the picture on the bumper sticker
leads your focal point to the center. By using the
lines/clouds to draw attention to the purpose of the
picture, the logo.

I changed one of the colors to a softer color, to
draw less attention to the flower and more towards the
title of the club. I maintained the green because I feel
green is the best color to represent nature/enviroments. I
used colored pencils instead of crayons so it came out
softer anyways.



Second change:

Third change:
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Exemplar #1

I changed the texture throughout the logo by
forming lines on the petals of the flower. And by adding
slanted lines to the tree, to look like leaves, or some type
of texture. By using the pattern of slanted lines, it created
more depth to the actual plants.

The shape of the main focal point changed b/c I
took out the tip of the Earth and added a small grassy hill
instead. I just wanted this sticker to be softer looking and
less bold and dark. I balanced it out w/enough green in
the hill to counteract so much pink.



204

Exemplar #1 Annotation

Creating—Expression Rubric Score: 4
This performance earns the score of 4 on the Creating—Expression Rubric for
completing all four of the task requirements. The performance includes the label
“Earth Club,” uses art elements (colors, shape, line, overlapping space) and art
principles (movement, emphasis, unity, asymmetrical balance) to create a
logo/bumper sticker that supports the mission, and includes relevant details that
capture the nature of the club’s mission (the tree, flowers, and grass all indicate
what the club is about). Completing all four of the task requirements earns the
performance four points on this rubric.

Responding—Communication with a Purpose Rubric Score: 4
This response earns the score of 4 on the Responding—Communication with a
Purpose Rubric for completing all four of the task requirements. First, the response
identifies clearly what is used as the logo and explains why it was selected (the
student wanted to use just elements of nature instead of a whole globe, believing
most people would be incorporating the globe motif). Additionally, the response
explains accurately what art elements/principles are incorporated (color, form,
shape, line) into the logo/bumper sticker and what changes were made to the
elements between the first and final drafts (color, texture, and shape were
changed). Completing all four of the task requirements earns the response four
points on this rubric.
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Exemplar #2
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Exemplar #2



1) Describe the logo you created for the Earth Club.

2) Why did you select this concept for the Earth Club logo?

3) Explain three ways you used the visual arts elements and principles of 
organization to create a logo that appears trustworthy and credible.

First way:
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Exemplar #2

My logo is a large old fashioned key with a flower for
the handle and a vine wraped around it. The visual concept
emphasizes my slogan. It’s easy to recognize and large
enough to be seen at a distance. This is, after all, a
bumper sticker.

The slogan I came up with “you’re the key to a better
enviornment” led to my key idea. Because the idea and logo
are linked, it will be easier for people to remember, which
is an important factor in advertising.

The colors purple and green are both cool colors
and are colors you can find in your garden. It’s visually
appealing and reminds the viewer of what kind of
organization earth club is.



Second way:

Third way:

4) Explain three changes you made to the visual arts elements in your second 
version of the bumper sticker.

First change:
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Exemplar #2

Nothing is directly placed in the center of the
sticker. This causes the viewers to read the top see the
design then understand the slogan.

The emphasis of this sticker is the logo. Because
it’s large, people will notice it. Also, if they see the Logo
somewhere else, they’ll recognize that they’ve seen it
before.

I moved the text from center top and bottom to
top left and bottom right. This draws your eyes around the
whole sticker.



Second change:

Third change:
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Exemplar #2

I tilted the flower. Before it was like 3
centered lines in the sticker-text, flower key, text. Now it’s
slightly offset and makes the sticker more interesting.

I fooled around with the color. Black text on
white background is easy to read from a distance. The
purple flower looks good with green leaves. Before I had
the flower being orange, but I thought that bright color
destracted the viewer from the concept and message of the
sticker.
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Exemplar #2 Annotation

Creating—Expression Rubric Score: 4
This performance earns the score of 4 on the Creating—Expression Rubric for
completing all four of the task requirements. The performance includes the label
“Earth Club,” uses art elements (shape, line, color) and art principles (balance and
movement) to create a logo/bumper sticker that supports the mission, and includes
relevant details that capture the nature of the club’s mission (a healthy green vine,
a key to show how people are the “key” to earth’s future). Completing all four of the
task requirements earns the performance four points on this rubric.

Responding—Communication with a Purpose Rubric Score: 4
This response earns the score of 4 on the Responding—Communication with a
Purpose Rubric for completing all four of the task requirements. First, the response
identifies clearly what was used as the logo and explains why it was selected (a
very articulate and well-written explanation that shows how humans are the key
to Earth’s continued health and survival). Additionally, the response explains
accurately what art elements/principles are incorporated (color, placement,
emphasis) into the logo/bumper sticker and what changes were made to the
elements between the first and final drafts (the text was moved, the flower was
tilted, the colors were “fooled around” with). Completing all four of the task
requirements earns the response four points on this rubric.
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Exemplar #3



1) Describe the logo you created for the Earth Club.

2) Why did you select this concept for the Earth Club logo?

3) Explain three ways you used the visual arts elements and principles of 
organization to create a logo that appears trustworthy and credible.

First way:
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Exemplar #3

My logo was help us keep her beautiful, then I had
the world with a beautiful woman in the middle staring out
at the veiwer.

Because we as humans think of earth as an inatamate
object too much. I was depicting the face I see earth with.
And we must take care of earth like a living thing

I sketched around and found my idea. Then I
designed what I saw in my mind I dried to make the
woman in the middle of the earth dominant but made the
earth deep blue to draw the eye behind the woman.



Second way:

Third way:

4) Explain three changes you made to the visual arts elements in your second 
version of the bumper sticker.

First change:
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Exemplar #3

I built a face and got it into porpotion. I tried
to make the picture harmonious.

I used color pencils to help bring my idea to life.
I gave it demention and form, in a sence I made it real.

I didn’t change it. My idea blossomed and my
mistakes give it character. I don’t like revising original
art. It changes what a person made to mean something into
an ordinary perfected drawing.



Second change:

Third change:
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Exemplar #3
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Exemplar #3 Annotation

Creating—Expression Rubric Score: 4
This performance earns the score of 4 on the Creating—Expression Rubric for
completing all four of the task requirements. The performance includes the label
“Earth Club,” uses art elements (color, shape, form, line) and art principles
(balance, contrast, the emphasis of the face/eyes) to create a logo/bumper sticker
that supports the mission, and includes relevant details that capture the nature of
the club’s mission (the healthy colors of Earth, the human face, the slogan “help us
keep her beautiful”). Completing all four of the task requirements earns the
performance four points on this rubric.

Responding—Communication with a Purpose Rubric Score: 3
This response earns the score of 3 on the Responding—Communication with a
Purpose Rubric for completing three of the four task requirements. First, the
response identifies clearly what was used as the logo and explains why it was
selected (a very articulate explanation that shows how the logo represents the
Earth as a living being, not an inanimate object). Additionally, the response
explains accurately what art elements/principles are incorporated (dominance,
proportion, color) into the logo/bumper sticker. No further credit can be awarded
because the response does not explain what changes were made between the first
and final drafts—the response claims that none were made (“I didn’t change it.”).
Completing three of the four task requirements earns the response three points on
this rubric.
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Exemplar #4
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Exemplar #4



1) Describe the logo you created for the Earth Club.

2) Why did you select this concept for the Earth Club logo?

3) Explain three ways you used the visual arts elements and principles of 
organization to create a logo that appears trustworthy and credible.

First way:
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Exemplar #4

The logo I created has the earth, of course, in the center
of the 4 x 11 logo, however, the earth is in the shape of a
heart. On either side of the “heart” the words “earth” and
“club” are written in blue and green broadway-style
writing.

The idea of a heart-shaped earth, to me, shows expression
of one’s care & love for our planet, and I feel it is a
memorable image that would stick in someone’s mind.

Balance = the earth is directly in the center and 
there is a single word on either side 
as to not make either the left or right 
too “heavy”



Second way:

Third way:

4) Explain three changes you made to the visual arts elements in your second 
version of the bumper sticker.

First change:
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Exemplar #4

Color = I primarily stuck with the 
stereotypical earth tones blue & 
Green; both complimentary and 
eye-catching.

Texture = I wanted both the earth and the 
writing to appear smooth so I chose to
very “solid” colors

Texture: The earth’s land and water was 
smooth, to a certain degree, in the 1st 
version, but in the 2nd I added lines 
for a different sort of texture.



Second change:

Third change:
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Exemplar #4

Color = I changed the color of the earth’s 
water in the second version to a 
brighter, turquoise color

Space = I made the lettering in the second 
version appear larger by adding 
space within the letters, I did this 
by cross-hatching with lighter colors 
within the letter.
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Exemplar #4 Annotation

Creating—Expression Rubric Score: 4
This performance earns the score of 4 on the Creating—Expression Rubric for
completing all four of the task requirements. The performance includes the label
“Earth Club,” uses art elements (line, shape, color) and art principles (symmetrical
balance, focal point) to create a logo/bumper sticker that supports the mission, and
includes relevant details that capture the nature of the club’s mission (the heart
shape, the shape/color of the continents). Completing all four of the task
requirements earns the performance four points on this rubric.

Responding—Communication with a Purpose Rubric Score: 3
This response earns the score of 3 on the Responding—Communication with a
Purpose Rubric for completing three of the four task requirements. First, the
response identifies clearly what was used as the logo and explains why it was
selected (an explanation that the design is “heart-shaped” to indicate that humans
need to care for and love the Earth). Additionally, the response explains clearly
what changes were made to the art elements between the first and final drafts
(texture, color, and space were changed). No further credit can be earned because
the response does not accurately explain how three art elements or principles are
used (only “balance” and “texture” are explained satisfactorily, but “color” cannot be
credited because the colors mentioned are not actually complementary).
Completing three of the four task requirements earns the response three points on
this rubric.



222

Exemplar #5
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Exemplar #5



1) Describe the logo you created for the Earth Club.

2) Why did you select this concept for the Earth Club logo?

3) Explain three ways you used the visual arts elements and principles of 
organization to create a logo that appears trustworthy and credible.

First way:
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Exemplar #5

The shape is an arrow like shape. The logo its self is Red
and purple gray and black. Then there is a Earth. A
Trash and a person getting mad.

I chose this concept because it is a visual of what you can
do to help save the Earth by joining the Earth club.

I stated what is was: The EARTH CLUB. Focal
Point



Second way:

Third way:

4) Explain three changes you made to the visual arts elements in your second 
version of the bumper sticker.

First change:
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Exemplar #5

The bright colors. The bright colors make a
statement. They jump out at you.

Shape. I choose an arrow because it is telling you
that’s the way to go.

Color - I changed one color to a brighter one. I
choose a bright blue to stand out with the red. I added
more black also for a more solid but bright look.



Second change:

Third change:
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Exemplar #5
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Exemplar #5 Annotation

Creating—Expression Rubric Score: 3
This performance earns the score of 3 on the Creating—Expression Rubric for
completing three of the four task requirements. The performance includes the label
“Earth Club,” uses art principles (balance, movement, repetition of color) to create a
logo/bumper sticker that supports the mission, and includes relevant details that
capture the nature of the club’s mission (the trash can, the planet, the words: “help
save our Earth”). No further credit can be awarded because the performance does
not use enough art elements in creating the logo/bumper sticker, only one element
(shape) is used and at least three need to be incorporated to earn this point.
Completing three of the four task requirements earns the performance three points
on this rubric.

Responding—Communication with a Purpose Rubric Score: 3
This response earns the score of 3 on the Responding—Communication with a
Purpose Rubric for completing three of the four task requirements. First, the
response identifies clearly what was used as the logo and explains why it was
selected (to show people “what you can do,” including telling others and picking up
trash). Additionally, the response explains accurately what art elements/principles
are incorporated (focal point, color, shape) into the logo/bumper sticker. No further
credit can be awarded because the response does not explain what three changes
were made between the first and final drafts, the only acceptable change provided
is “color.” Completing three of the four task requirements earns the response three
points on this rubric.
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Exemplar #6
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Exemplar #6



1) Describe the logo you created for the Earth Club.

2) Why did you select this concept for the Earth Club logo?

3) Explain three ways you used the visual arts elements and principles of 
organization to create a logo that appears trustworthy and credible.

First way:
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Exemplar #6

The Logo I created has two trees. one on both side of the
picture. Between the trees underground is a moles trail
spelling out the words earth club. On the other logo, the
tree roots spell this out. Above ground there is an earth
shape on one logo and a recycle shape on another.

I thought this Logo would look neat, and be different.

For my logo I changed the lettering, the shape (of
the earth and recycling logo) and I changed the texture on
the trees. The shading is cross hatched on one.



Second way:

Third way:

4) Explain three changes you made to the visual arts elements in your second 
version of the bumper sticker.

First change:
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Exemplar #6



Second change:

Third change:
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Exemplar #6
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Exemplar #6 Annotation

Creating—Expression Rubric Score: 4
This performance earns the score of 4 on the Creating—Expression Rubric for
completing all four of the task requirements. The performance includes the label
“Earth Club,” uses art elements (color, texture, shape, overlapping space and the
form of the sphere) and art principles (balance, harmony, movement,
emphasis/contrast) to create a logo/bumper sticker that supports the mission, and
includes relevant details that capture the nature of the club’s mission (the mole,
grass, trees, and leaves all indicate a vibrant, healthy planet). Completing all four
of the task requirements earns the performance four points on this rubric.

Responding—Communication with a Purpose Rubric Score: 1
This response earns the score of 1 on the Responding—Communication with a
Purpose Rubric for completing one of the four task requirements. The response
identifies clearly what was used as the logo, earning one point. No further credit is
awarded because the response does not clearly explain why the design was chosen
(“neat” and “different” are not specific enough ideas), does not explain three arts
elements/principles that are used (only “shape” and “texture” are acceptable but
“lettering” is not an element or principle), and does not attempt to discuss the
changes between the first and final drafts. Completing one of the four task
requirements earns the response one point on this rubric.
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Exemplar #7
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Exemplar #7



1) Describe the logo you created for the Earth Club.

2) Why did you select this concept for the Earth Club logo?

3) Explain three ways you used the visual arts elements and principles of 
organization to create a logo that appears trustworthy and credible.

First way:
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Exemplar #7

The world colored in Blue and green with white letters with
a black shadow spelling out ‘Earth CLUB’ on top and
Bottom of the world.

I thought it was creative and stood out. And would also
give a good idea to what it was about.

I used Bubble letters because they are Bold and
stand out and are easy to read.



Second way:

Third way:

4) Explain three changes you made to the visual arts elements in your second 
version of the bumper sticker.

First change:
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Exemplar #7

I used Bright colors so the logo woubl stand out.

I put a shadow behind the letters so the would
appear 3-D.

I took out the picture of the world.



Second change:

Third change:
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Exemplar #7

I made the letters long and box like.

Wrote the club little over the big earth and only
used green.
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Exemplar #7 Annotation

Creating—Expression Rubric Score: 3
This performance earns the score of 3 on the Creating—Expression Rubric for
completing three of the four task requirements. The performance includes the label
“Earth Club” and uses art elements (positive and negative space, overlapping
space, value) and principles (movement vertically, unity, variation) to create a
logo/bumper sticker that supports the mission. No further credit can be awarded
because the performance does not use any details that capture the nature of the
club’s mission, while this is a stunning design of the “Earth Club” label, it is simply
a label and nothing else. Completing three of the four task requirements earns the
performance three points on this rubric.

Responding—Communication with a Purpose Rubric Score: 2
This response earns the score of 2 on the Responding—Communication with a
Purpose Rubric for completing two of the four task requirements. The response
identifies clearly what was used as the logo and explains why it was selected
(because it was “creative” and “stood out”), earning two points. No further credit is
awarded because the response accurately explains how only one art
element/principle is used (colors were bright to “stand out”) and because the
changes discussed between the first and final drafts are not changes to the art
elements at all. Completing two of the four task requirements earns the response
two points on this rubric.
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Exemplar #8
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Exemplar #8



1) Describe the logo you created for the Earth Club.

2) Why did you select this concept for the Earth Club logo?

3) Explain three ways you used the visual arts elements and principles of 
organization to create a logo that appears trustworthy and credible.

First way:
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Exemplar #8

I drew a orb to signify the earth then I put a tree in the
middl to represent life and prosperty. I used big bubble
letters to jump out at you. then to show the fact that the
earth is in trouble i used flames to show danger to grab
your attention and hold it

because when I think of earth I think of earth I see trees
and animals and the beauty of nature so i used a tree and
everyone knows that the world is in trouble and they need
to help

Trees everyone likes trees



Second way:

Third way:

4) Explain three changes you made to the visual arts elements in your second 
version of the bumper sticker.

First change:
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Exemplar #8

I used lettes that that everyone can read to
pramote trust worthyness

flames are hot and fiery

lost the flames they score people



Second change:

Third change:
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Exemplar #8

I used more earth friendly colors to make
people more at ease

used moden day lettering enorder to show that
this problem is now and can’t be ignored anymore
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Exemplar #8 Annotation

Creating—Expression Rubric Score: 2
This performance earns the score of 2 on the Creating—Expression Rubric for
completing two of the four task requirements. The response includes the label
“Earth Club” and uses art elements (color, shape, overlapping space) to create a
logo/bumper sticker that supports the mission. No further credit can be awarded
because the performance uses only one art principle (balance) in creating the
logo/bumper sticker and uses only one detail (the globe) that helps to capture the
nature of the club’s mission. In both cases, at least two (principles or details) are
needed to receive credit. Completing two of the four task requirements earns the
performance two points on this rubric.

Responding—Communication with a Purpose Rubric Score: 2
This response earns the score of 2 on the Responding—Communication with a
Purpose Rubric for completing two of the four task requirements. The response
identifies clearly what was used as the logo and explains why it was selected (by
discussing why the tree was incorporated into the first draft), earning two points.
No further credit is awarded because the response does not accurately explain how
any art elements/principles are used and because only one of the given changes
between the first and final drafts (colors became more earth-friendly) is accepted.
Completing two of the four task requirements earns the response two points on
this rubric.
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Exemplar #9



1) Describe the logo you created for the Earth Club.

2) Why did you select this concept for the Earth Club logo?

3) Explain three ways you used the visual arts elements and principles of 
organization to create a logo that appears trustworthy and credible.

First way:
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Exemplar #9

I drew a bunny for the logo the words Earth Club are
written above the bunny. The bunny says Hello.

I chose this design becouse I like it. Bunny represents the
animals in nature and shows that we should care about
animals.

I used colors grey, green, red and purple to make
the logo look good.



Second way:

Third way:

4) Explain three changes you made to the visual arts elements in your second 
version of the bumper sticker.

First change:
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Exemplar #9

I used lines to make the bunny stand out as the
main part of the logo.

I used shading to make the design look appealing.

I placed the words above and center to give
balance to the logo.



Second change:

Third change:
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Exemplar #9

I added colors to make the logo better.

I added the word Hello to make the logo more
personal.
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Exemplar #9 Annotation

Creating—Expression Rubric Score: 1
This performance earns the score of 1 on the Creating—Expression Rubric for
completing one of the four task requirements. The performance does include the
label “Earth Club,” earning one point. No further credit can be awarded because a
clear mission of the club is not provided. While the logo/bumper sticker does
include a charming, happy bunny, all it does is say “hello.” No other points can be
earned on this rubric because the club’s mission is not clear, because the remaining
points of the rubric are based on supporting a mission. Completing one of the four
task requirements earns the performance one point on this rubric.

Responding—Communication with a Purpose Rubric Score: 2
This response earns the score of 2 on the Responding—Communication with a
Purpose Rubric for completing two of the four task requirements. The response
identifies clearly what was used as the logo and explains why it was selected (the
bunny is in there because he represents nature), earning two points. No further
credit is awarded because the response does not accurately explain how three art
elements/principles are used (only two are credited, “colors” and “line”).
Furthermore, the explanations for the changes made between the first and final
drafts cannot be credited because the first draft is not provided (if the draft is not
provided, credit cannot be awarded because it is impossible to see whether the
descriptions correlate to the drawings). Completing two of the four task
requirements earns the response two points on this rubric.
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Exemplar #10
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Exemplar #10



1) Describe the logo you created for the Earth Club.

2) Why did you select this concept for the Earth Club logo?

3) Explain three ways you used the visual arts elements and principles of 
organization to create a logo that appears trustworthy and credible.

First way:
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Exemplar #10

I created a logo for the earth club that encourage us to
take care of water, because it cost alot of money and if
you save water you’ll save money.

Because I think it’s time to start taking care of water.

I wrote some letters on the paper.



Second way:

Third way:

4) Explain three changes you made to the visual arts elements in your second 
version of the bumper sticker.

First change:
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Exemplar #10

I made some pictures that simbols what water
means.

I made bubble letters.

I changes the shape of the letters.



Second change:

Third change:
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Exemplar #10

I draw the pictures a little different.

I putted color on the letters and the pictures.
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Exemplar #10 Annotation

Creating—Expression Rubric Score: 0
This performance earns the score of 0 on the Creating—Expression Rubric because
it does not complete any of the four task requirements. First, the performance does
not include the label “Earth Club,” instead providing a slogan about saving water.
Additionally, it does not do any of the other tasks required by the rubric because its
mission is about saving money, not saving the environment. Providing a
logo/bumper sticker that emphasizes financial benefits instead of ecological ones
cannot be credited. Without discussing the Earth Club or the benefits to the Earth
that it might bring about, no points can be earned on this rubric.

Responding—Communication with a Purpose Rubric Score: 1
This response earns the score of 1 on the Responding—Communication with a
Purpose Rubric for completing one of the four task requirements. First, the
response does explain why its logo/bumper sticker was selected (to “take care of
water”), earning one point. No further credit can be awarded because the logo is
not clearly identified, how three art elements/principles are used is not explained,
and what three changes were made between the first and final drafts are not
provided (only a “color” change is listed). Completing one of the four task
requirements earns the response one point on this rubric.
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Directions for Administering the 
Washington Classroom-Based Performance Assessment (WCBPA)

Arts Performance Assessment
Grade 10 Visual Arts
Cartoon Comments

Introduction

This document contains information essential to the administration of the Washington
Classroom-Based Performance Assessment (WCBPA) Arts Performance Assessment of Visual
Arts, Grade 10, Cartoon Comments. Prior to administration, all students should have
received instruction in the skills and concepts being assessed. Please read this information
carefully before administering the performance assessment.

Test Administration Expectations

• This assessment item is to be incorporated into classroom instruction.
• This assessment item is to be administered in a safe, appropriately supervised 

environment following district policy and procedures.
• Accommodations based upon student IEP or 504 plan determine the administration 

of this assessment.

Description of the Performance Assessment

Students taking this performance assessment will respond to a performance task.

• Performance tasks ask the students to individually create and perform a solo
performance based on the criteria outlined in the task. All performances must be
collected to facilitate scoring and to document each student’s performance.

Materials and Resources

Teachers will need the following materials and resources to complete this performance
assessment:

• classroom set of reproduced tasks, including the glossary of terms,
• pencils and erasers,
• fine tip black pen,
• ruler,
• one 9 x 12 sheet of newsprint per student for sketch, and
• two 8�

1
2

� x 11 or 9 x 11 sheets of drawing paper per student.

Teacher Preparation Guidelines

• This assessment is a solo/individual performance.
• Reproduce a classroom set of student task directions and glossary of terms found in

the Student Task Booklet.
• Students may use resources that are visible in the testing classroom, but the teacher

may not prompt or coach students during the assessment.
• The rough draft and thumbnail sketches should show preliminary work.
• The final cartoon must be completed in black ink.
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Recommendation for Time Management

Teachers may administer the task in the way that is most practical for their classrooms and the
allotted time periods. The following three-day model is an example of how to
administer the item. This task should be administered in 2 to 3 days. The time frame is
based on a 45–60 minute class session for specialists and classroom teachers. Each individual
instructor should tailor the administration of the task to his/her available class time
and schedule.

Day One Estimated Time:
• 15 minutes: The teacher provides the class with the task and reads it aloud.

The students may ask questions. The teacher answers any questions and
distributes all materials.

• 30 minutes: The students complete three thumbnail sketches.

• 5 minutes: The teacher collects all materials.

Day Two Estimated Time:
• 5 minutes: The teacher distributes all materials to the students.

• 40 minutes: The students start creating their cartoon.

• 5 minutes: The teacher collects all materials.

Day Three Estimated Time:
• 5 minutes: The teacher distributes all materials to the students.

• 20 minutes: The students complete their cartoon.

• 5 minutes: The teacher collects all materials.

Test Administration

Students may have as much time as they need to complete the task. All students who
remain productively engaged in the task should be allowed to finish their work. In some cases, a
few students may require considerably more time to complete the task than most students;
therefore, you may wish to move these students to a new location to finish. In other cases, the
teacher’s knowledge of some students’ work habits or special needs may suggest that students
who work very slowly should be tested separately or grouped with similar students for the test.

Provide the class with the reproduced student tasks prior to beginning the task. The students
will receive the task that follows. Instruct the students to look at the task. Have the students
read the directions to themselves as you read them aloud. Answer any questions the
students may have before you instruct them to begin.

Say: Today you will take the Grade 10 Washington Classroom-Based
Performance Assessment (WCBPA) Arts Performance Assessment of Visual
Arts entitled “Cartoon Comments.”
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Cartoon Comments

The newspaper editor explains that you must meet the following task requirements when
creating your sketches:

• Create a one-panel political cartoon about open versus closed campuses.
• Take a position on open or closed campuses in your cartoon.
• Use pencil to create at least three thumbnail sketches or rough drafts.
• Identify the one thumbnail sketch that will be used for the final cartoon.

The newspaper editor explains that you must meet the following task requirements when
creating the illustration of your print-ready cartoon:

• Use words and/or captions to support your position.
• Use the words “Open Campus” or “Closed Campus” to label your cartoon.
• Use graphics (e.g., characters, images, details) to support the position.
• Exaggerate or simplify all of the visual arts elements to convey the political

statement.
• Use at least four values/shades in creating the cartoon, using black ink.
• Use all of the visual arts principles of organization to create a central focal

point in the cartoon.
• Use black ink for the print-ready cartoon.

The newspaper editor has given you 30 minutes to create the sketches. You will have 60
minutes to complete the print-ready cartoon.

Elections for student body president are next week. One of the main topics of the
election is the issue of open versus closed campuses. Open campuses allow students
to go off campus to eat lunch and then come back to school for classes. Closed
campuses require students to eat lunch on campus, not leaving until the end of the
school day. You are the cartoonist for the school newspaper. Your editor has asked you
to create a persuasive, one-panel cartoon for the special election edition.

The newspaper editor requires that you take a position on this issue and convey it in a
political cartoon. The editor will give you time to create several sketches and develop
one for the cartoon.

STOP
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Washington Classroom-Based Performance Assessment (WCBPA)
Arts Performance Assessment

Grade 10
Cartoon Comments
Visual Arts Glossary

visual arts elements—the basic ingredients that make up a work of art: line, shape, form,
value/shading, texture, space, color

color—an element of visual arts; the visible range of reflected light; saturation, tint,
value/shading
form—an element of visual arts; a three-dimensional object that has height, width, and
depth
line—an element of visual arts; the flat path of a dot through space used by artists to
control the viewer’s eye movement; a thin mark made by a pencil, pen, or brush
shape—an element of visual arts; a closed space made when a line connects to itself
space—an element of visual arts; the area above, below, around, and within a work of art
texture—an element of visual arts; how something feels or appears to feel; stippling,
hatching, cross hatching, scribbling, broken lines, repeating lines, and shapes
value/shading—an element of visual arts; the lightness and darkness of a line, shape, or
form

focal point—the part of an artwork that attracts the eye of the viewer

visual arts principles of organization—means of organizing the elements in a work of
art: balance, contrast, emphasis/dominance, harmony, movement/pattern, proportion,
repetition/rhythm, unity, variety 

balance—a principle of organization of visual arts; an arrangement of elements that
makes individual parts of artwork appear equally important
contrast—a principle of organization of visual arts; using opposite qualities side by side
(e.g., light against dark, heavy against light, textured against smooth, etc.)
emphasis/dominance—a principle of organization of visual arts; importance given to
certain objects or areas in an artwork; color, texture, shape, space, and size can be used to
create importance
harmony—a principle of organization of visual arts; the creation of unity through the use
of stressing similarities of separate but related parts of the artwork
movement—a principle of organization of visual arts; the use of arts elements to draw a 
viewer’s eye through an artwork
pattern—a principle of organization of visual arts; the repetition of arts elements in an
organized way
proportion—a principle of organization of visual arts; the relationship of parts to a
whole or to one another referring to size and placement
repetition—a principle of organization of visual arts; the repeated use of arts elements to
create movement, rhythm, pattern, unity
rhythm—a principle of organization of visual arts; the use of repeated arts elements to
create movement in an artwork: random, regular, alternating, flowing, progressive
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unity—a principle of organization of visual arts; a successful combination of arts
elements to create a sense of wholeness and visual completion in an artwork
variety—a principle of organization of visual arts; the use of arts elements to create
differences in an artwork for visual interest

sketch—a drawing without much detail, usually completed in a short amount of time;
sometimes used as a rough draft for later work



Scoring Guide

Grade 10

Visual Arts

Cartoon Comments (2005)
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4 A 4-point response: The student demonstrates a thorough understanding of 
how the deliberate use of artistic elements and principles can be used for a 
specific purpose by meeting all of the four task requirements listed below:
• uses graphics (characters, images, details) effectively throughout the 

cartoon,
• uses exaggeration or simplification of the visual arts elements (line,
shape/form, value, texture, space, color) to convey the political 

statement,
• uses four gradations of value (e.g., shading, cross-hatching), and
• creates a purposeful central focal point in the cartoon using the 

visual arts principles of organization (balance, emphasis/dominance,
proportion, movement/rhythm, repetition/pattern, variety,
harmony, unity).

3 A 3-point response: The student demonstrates an adequate understanding of 
how the deliberate use of artistic elements and principles can be used for a 
specific purpose by meeting three of the four task requirements listed above.

2 A 2-point response: The student demonstrates a partial understanding of how
the deliberate use of artistic elements and principles can be used for a specific
purpose by meeting two of the four task requirements listed above.

1 A 1-point response: The student demonstrates a minimal understanding of 
how the deliberate use of artistic elements and principles can be used for a 
specific purpose by meeting one of the four task requirements listed above.

0 A 0-point response: The student demonstrates no understanding of how the 
deliberate use of artistic elements and principles can be used for a specific 
purpose by meeting none of the four task requirements listed above.

Introduction to the Scoring Guide

This booklet includes a training set of exemplar student responses. The responses will be used
to instruct teachers how to score student responses using the rubrics provided.

Rubrics

Creating—Communication with a Purpose Rubric (3.2) 
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4 A 4-point response: The student demonstrates a thorough understanding of 
how the expression of ideas and feelings can be used for a persuasive purpose
by meeting all of the four task requirements listed below:
• creates an effective one-panel political cartoon about open versus 

closed campuses that states a clear position,
• uses words and/or captions to effectively support the position,
• uses graphics (characters, images, details) to effectively support 

the position, and.
• uses the words “Open Campus” or “Closed Campus” as a label in 

the cartoon.
3 A 3-point response: The student demonstrates an adequate understanding of 

how the expression of ideas and feelings can be used for a persuasive purpose
by meeting three of the four task requirements listed above.

2 A 2-point response: The student demonstrates a partial understanding of how
the expression of ideas and feelings can be used for a persuasive purpose by 
meeting two of the four task requirements listed above.

1 A 1-point response: The student demonstrates a minimal understanding of 
how the expression of ideas and feelings can be used for a persuasive purpose
by meeting one of the four task requirements listed above.

0 A 0-point response: The student demonstrates no understanding of how the 
expression of ideas and feelings can be used for a persuasive purpose by 
meeting none of the four task requirements listed above.

Creating—Expression Rubric (3.1)
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Scoring Notes

The following scoring notes should be used as guidelines when scoring this item.

• The first rubric assesses the use of graphics, visual arts elements, and visual arts 
principles of organization. The second rubric assesses the use of those techniques in 
providing and supporting a position.

• On the first rubric, the second bullet, the “political statement” included isn’t 
necessarily a position; it can just be the framing of an issue.

• On the first rubric, the third bullet, the gradations credited should have been 
produced through the use of black ink, as the task instructs. Using lead should not be 
counted as a gradation because the cartoon is supposed to be drawn in black ink.

• On the first rubric, the fourth bullet, for the focal point to be credited it has to be the 
focal point of the entire cartoon, not just individual panels of the cartoon.

• On the second rubric, the fourth bullet, to be credited for using the words “open 
campus” or “closed campus,” the word “campus” must be included. Simply saying 
“open” or “closed” is not acceptable.
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Exemplar Responses and Annotations

Student Samples Scoring Note

Some of the samples include student work that illustrates how students interpreted 
the directions. Student responses are authentic and may contain spelling errors in 
order to demonstrate the type of response a teacher would see and score. Authentic
work during scoring training allows scorers to see that grammar and spelling are not
considered when a score is given, unless the scorer is unable to interpret its meaning.

Copyrighted brand names and logos were used in some student work. A generic term or
image has been substituted due to legal considerations.

Purpose of Exemplar Set

The set of exemplar papers is made up of examples of student responses that represent
each score point. Each exemplar paper has been previously scored and includes an
annotation that provides an explanation about the rationale for scoring.

Note: All color student illustrations provided on DVD.
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Exemplar #1
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Exemplar #1 Annotation

Creating—Communication with a Purpose Rubric Score: 4
This performance earns the score of 4 on the Creating—Communication with a
Purpose Rubric for completing all four of the task requirements. The performance
uses graphics effectively (notably the use of negative space to emphasize the huge
girl reaching from the school to the outside world), exaggerates or simplifies art
elements to convey a political statement (exaggerated space), uses four gradations
of values (in the girl’s hair, her pants, the school building, the waitress), and uses
principles of organization to create a central focal point (clearly the girl).
Completing all four of the task requirements earns the performance four points on
this rubric.

Creating—Expression Rubric Score: 4
This performance earns the score of 4 on the Creating—Expression Rubric for
completing all four of the task requirements. First, the performance earns one
point for creating an effective one panel cartoon that states a clear position
(obviously, this student is for an open campus because the label says as much and
because the graphics indicate a student trying to flee from the angry, rigid world of
“closed campus”). Additionally, the performance uses words and captions to support
the position (the figure saying the campus is “closed” while trying to stop the
escaping girl, the girl wanting “real food” from outside the cafeteria), uses graphics
to support the position, and uses the words “Open Campus” and “Closed Campus”
in the cartoon (“Open Campus” is the title). Completing all four of the task
requirements earns the performance four points on this rubric.
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Exemplar #2
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Exemplar #2 Annotation

Creating—Communication with a Purpose Rubric Score: 4
This performance earns the score of 4 on the Creating—Communication with a
Purpose Rubric for completing all four of the task requirements. The performance
uses graphics effectively (notably in the main character’s pained, hungry look and
the details in the burger that he dreams about), exaggerates or simplifies art
elements to convey a political statement (exaggerated look on character’s face,
exaggerated size of burger), uses four gradations of values (at least four, including
two different shirts, two haircuts, the food), and uses principles of organization to
create a central focal point (clearly the boy). Completing all four of the task
requirements earns the performance four points on this rubric.

Creating—Expression Rubric Score: 4
This performance earns the score of 4 on the Creating—Expression Rubric for
completing all four of the task requirements. First, the performance earns one
point for creating an effective one panel cartoon that states a clear position (for
open campus, because the boy is dreaming about finding satisfaction at a fast-food
restaurant). Additionally, the response uses words and captions to support the
position (the thought balloon above his head), uses graphics to support the
position, and uses the words “Open Campus” or “Closed Campus” in the cartoon
(“Open Campus” is the title). Completing all four of the task requirements earns
the performance four points on this rubric.
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Exemplar #3
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Exemplar #3 Annotation

Creating—Communication with a Purpose Rubric Score: 3
This performance earns the score of 3 on the Creating—Communication with a
Purpose Rubric for completing three of the four task requirements. The
performance uses graphics effectively (student characters, diagonal set-up of
desks), exaggerates or simplifies art elements to convey a political statement
(simplified desks and expressions), and uses principles of organization to create a
central focal point (a full focal point beginning with teacher in bottom left and
flowing up to the punch line at top right). No further credit can be awarded
because the performance does not use four gradations of value (only three can be
clearly seen, including the teacher’s shirt, one student’s shirt, and a dotted shirt).
Completing three of the four task requirements earns the performance three points
on this rubric.

Creating—Expression Rubric Score: 4
This performance earns the score of 4 on the Creating—Expression Rubric for
completing all four of the task requirements. First, the performance earns one
point for creating an effective one panel cartoon that states a clear position
(supporting a closed campus, because an open campus would lead to students
taking advantage of the privilege of travel). Additionally, the performance uses
words and captions to support the position (the punch line that Bill is in “Bolivia”),
uses graphics to support the position, and uses the words “Open Campus” or
“Closed Campus” in the cartoon (“Closed Campus” is the label). Completing all four
of the task requirements earns the performance four points on this rubric.
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Exemplar #4
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Exemplar #4 Annotation

Creating—Communication with a Purpose Rubric Score: 3
This performance earns the score of 3 on the Creating—Communication with a
Purpose Rubric for completing three of the four task requirements. The
performance uses graphics effectively (balance, shape, the 3-D effect), exaggerates
or simplifies art elements to convey a political statement (expressions and
gestures), and uses four gradations of value (easily four). No further credit can be
awarded because the performance does not use the principles of organization to
create a central focal point (there are two focal points in the cartoon, one at each of
the small buildings). Completing three of the four task requirements earns the
performance three points on this rubric.

Creating—Expression Rubric Score: 4
This performance earns the score of 4 on the Creating—Expression Rubric for
completing all four of the task requirements. First, the performance earns one
point for creating an effective one panel cartoon that states a clear position (for
open campus, to “make kids happy”). Additionally, the performance uses words and
captions to support the position, uses graphics to support the position, and uses the
words “Open Campus” or “Closed Campus” in the cartoon (both are used).
Completing all four of the task requirements earns the performance four points on
this rubric.
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Exemplar #5
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Exemplar #5 Annotation

Creating—Communication with a Purpose Rubric Score: 3
This performance earns the score of 3 on the Creating—Communication with a
Purpose Rubric for completing three of the four task requirements. The
performance uses graphics effectively (a strong one-point perspective), exaggerates
or simplifies art elements to convey a political statement (simplified cars and
shapes, repetition), and uses principles of organization to create a central focal
point (the empty space around the car accident draw the eyes to it). No further
credit can be awarded because the performance does not use four gradations of
value (just black and white). Completing three of the four task requirements earns
the performance three points on this rubric.

Creating—Expression Rubric Score: 3
This performance earns the score of 3 on the Creating—Expression Rubric for
completing three of the four task requirements. First, the performance earns one
point for creating an effective one panel cartoon that states a clear position
(supporting closed campus, because an open campus could lead to students being
involved in traffic accidents). Additionally, the performance uses words and
captions to support the position (the airplane banner says “Save a Life! Vote NO on
off-campus lunch!”), and uses graphics to support the position. No further credit
can be awarded because the response does not include the words “Open Campus” or
“Closed Campus” in the cartoon (it is only the plane banner that mentions the
word “campus” at all, but that never addresses open or closed). Completing three of
the four task requirements earns the performance three points on this rubric.
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Exemplar #6
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Exemplar #6 Annotation

Creating—Communication with a Purpose Rubric Score: 2
This performance earns the score of 2 on the Creating—Communication with a
Purpose Rubric for completing two of the four task requirements. The performance
uses graphics effectively (the skeleton keeled over at its desk) and exaggerates or
simplifies art elements to convey a political statement (line exaggeration in the
skeleton), earning two points. No further credit can be awarded because the
performance does not use four gradations of value (just black and white) and does
not use the principles of organization to create a central focal point (there is a
conflict between the skeleton and the teacher as to where the reader should look
first). Completing two of the four task requirements earns the performance two
points on this rubric.

Creating—Expression Rubric Score: 4
This performance earns the score of 4 on the Creating—Expression Rubric for
completing all four of the task requirements. First, the performance earns one
point for creating an effective one panel cartoon that states a clear position (for
open campus, as the cartoon suggests that eating at the closed campus cafeteria
can lead to starvation and death). Additionally, the performance uses words and
captions to support the position (the skeleton’s sarcastic “Yah” when asked if he
was getting enough food from the cafeteria), uses graphics to support the position,
and uses the words “Open Campus” or “Closed Campus” in the cartoon (“Closed
Campus” is included in the dialogue). Completing all four of the task requirements
earns the performance four points on this rubric.
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Exemplar #7
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Exemplar #7 Annotation

Creating—Communication with a Purpose Rubric Score: 4
This performance earns the score of 4 on the Creating—Communication with a
Purpose Rubric for completing all four of the task requirements. The performance
uses graphics effectively (the small child, focal point, clarity), exaggerates or
simplifies art elements to convey a political statement (simplified forms, jagged
lightning lines helping to create mood), uses four gradations of value (including
hatching, cross hatching, stippling), and uses principles of organization to create a
central focal point (the perfectly balanced and placed “Eat here” sign). Completing
all four of the task requirements earns the performance four points on this rubric.

Creating—Expression Rubric Score: 1
This performance earns the score of 1 on the Creating—Expression Rubric for
completing one of the four task requirements. The response does use the words
“Open Campus” or “Closed Campus” in the cartoon, earning one point. No further
credit can be awarded because the cartoon does not create an effective cartoon with
a clear position—whether or not the student is for an open campus or a closed
campus cannot clearly be seen. Although it can be assumed the student might
want to go out for lunch, the stick figure in the panel is headed back towards
school (where it’s raining) and is furthermore muttering, “decisions, decisions.”
Which position (open or closed) the cartoon is supporting is not clear, so no points
can be earned for stating or supporting a clear position. Completing one of the four
task requirements earns the performance one point on this rubric.
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Exemplar #8
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Exemplar #8 Annotation

Creating—Communication with a Purpose Rubric Score: 2
This performance earns the score of 2 on the Creating—Communication with a
Purpose Rubric for completing two of the four task requirements. The performance
uses graphics effectively (the student slumped at his desk, an errant piece of paper
stuck to his forehead) and exaggerates or simplifies art elements to convey a
political statement, earning two points. No further credit can be awarded because
the performance does not use four gradations of value (only three are clear, the
desk, shirt, and hair) and does not use the principles of organization to create a
central focal point (three panels of the cartoon mean there are three focal points).
Completing two of the four task requirements earns the performance two points on
this rubric.

Creating—Expression Rubric Score: 3
This performance earns the score of 3 on the Creating—Expression Rubric for
completing three of the four task requirements. First, the performance earns one
point for using words and captions to support the open campus position (“Open
campus…Yeah!”). Additionally, the performance uses graphics to support the
position and uses the word “Open Campus” or “Closed Campus” in the cartoon
(“Open Campus” is in the thought bubble of the first two panels). No further credit
can be awarded because the performance does not create an effective one panel
cartoon, instead, it has created an effective three panel cartoon, which cannot be
credited. Completing three of the four task requirements earns the performance
three points on this rubric.
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Exemplar #9
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Exemplar #9 Annotation

Creating—Communication with a Purpose Rubric Score: 2
This performance earns the score of 2 on the Creating—Communication with a
Purpose Rubric for completing two of the four task requirements. The performance
uses graphics effectively (the metaphor of the school as a box) and exaggerates or
simplifies art elements to convey a political statement (exaggerated forms of
building, geometric shapes versus wiggly lines), earning two points. No further
credit can be awarded because the performance does not use four gradations of
value (colors are incorporated, but value is not) and does not use the principles of
organization to create a central focal point (the school and the fast-food restaurant
are competing for the viewer’s attention). Completing two of the four task
requirements earns the performance two points on this rubric.

Creating—Expression Rubric Score: 2
This performance earns the score of 2 on the Creating—Expression Rubric for
completing two of the four task requirements. The performance earns one point for
creating an effective one panel cartoon with a clear position (obviously for open
campus, as the escaping students are all rushing to a fast-food restaurant) and one
point for using graphics to effectively support that position. No further credit can
be awarded because the performance does not use words or captions to support the
position (the only words are “campus” for school and the name of the restaurant)
and does not include the words “Open Campus” or “Closed Campus” in the cartoon.
Completing two of the four task requirements earns the performance two points on
this rubric.
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Exemplar #10
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Exemplar #10 Annotation

Creating—Communication with a Purpose Rubric Score: 1
This performance earns the score of 1 on the Creating—Communication with a
Purpose Rubric for completing one of the four task requirements. The performance
does incorporate four gradations of value into the cartoon, earning one point. No
further credit can be awarded because the performance does not use graphics
effectively (the random application of equally spaced trees does not make for
engaging viewing), does not exaggerate or simplify art elements to convey a
political statement (the political statement is unclear, as this seems to be a group
of bored students driving), and does not use the principles of organization to create
a central focal point (the car conflicts with the signage for the viewer’s attention).
Completing one of the four task requirements earns the performance one point on
this rubric.

Creating—Expression Rubric Score: 1
This performance earns the score of 1 on the Creating—Expression Rubric for
completing one of the four task requirements. The performance does use the words
“Open Campus” or “Closed Campus” in the cartoon, earning one point. No further
credit can be awarded because the cartoon does not create an effective cartoon with
a clear position. Whether or not the student is for an open campus or a closed
campus cannot clearly be seen (saying “goodbye closed, hello open” is more a
statement of fact than an opinion). Exactly which position (open or closed) the
cartoon is supporting is not clear, so no points can be earned for stating or
supporting a clear position. Completing one of the four task requirements earns
the performance one point on this rubric.
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